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CAEP Self-Study Report for SI Pathway
I. EPP Overview
a. Context and Unique Characteristics

The Pedagogy Department,a component of the Dean's Office in UPR at Cayey
(UPR-Cayey) responds to the Dean in all the Baccalaureate, Accreditation, and
Certification of the Teacher Programs.UPR Cayey is part of the University of
Puerto Rico system. It was founded in 1967 as a regional college for the
preparation of teachers is located on an old military base in the mountainous
central region of the Island. The historical development of the Unit led to the
autonomous status and to a change in name, from Cayey University College to
University of Puerto Rico at Cayey. The unit has been accredited by the Middle
States Commission on Higher Education (MSCHE), formerly known as the
Middle States Association of Colleges and Secondary Schools, since March 22,
1975.UPR-Cayey is a Public, primarily Hispanic institution, serving the central
and southeastern region of the Island. It offers baccalaureate degrees in the
areas of Natural Sciences, Business Administration, Arts, Social Sciences, and
Education. The institution received the Carnegie classification Baccalaureate in
Colleges of Art and Sciences focus(2015). As of the 2016 graduating class, all
graduates are guaranteed experiences in research, community service or
artistic creation and interdisciplinary courses as part of their academic
development. The profile of the faculty consisted of in 129 tenured/tenuretrack professors and 26 in contract for 2013-14, of 133 tenured/tenure-track
professors and 84 in contract for 2014-15, and it consisted of 128
tenured/tenure-track professors and 83 in contract in 2015-16. From the
available information there were a 101 doctorates in the first group,136 for the
second and 143 in the third. The total enrollment of the EPP program in 201314 was of 667 (439 females and 228 males), for 2014-15 it was of 652 (417
female and 235 male) and as of 2015-16, 659 (430 female and 229 male).
During the same periods there were 78%, 79% and 75% of candidates with
scholarships.
b. Description of Organizational Structure

The EPP has 10 active Teacher Education Programs. Five programs are for
elementary majors and the others serve secondary majors. The Teacher
Preparation Programs currently prepares --teacher candidates at the initial level
to be elementary, special education, physical education and ---secondary
teacher candidates in Mathematics, Science, English and Spanish. The History
program is in the process of receiving its dormant category. The EPP has 14
highly qualified professors: 79% percent have their doctoral degree and 21%
percent a master's.The professional ED unit works in collaboration with other
faculty who contribute to the preparation of future teacher candidates.These
professors teach general education courses and the specialized content core
courses at different points or stages of their academic preparation which also
means that the number of collaborating professors varies from semester to
semester. There are 10 professors actively participating in the clinical
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supervision of candidates. Adjunct faculty are added when necessary. The EPP's
organizational structure includes a chair and one clinical experience coordinator
per each of the following areas: special education, physical education,
elementary education and secondary education, as well as a technology
assistant in the Educational Technology Laboratory, and a secretary.
Additionally, there are Curriculum, Personnel, and Planning and Assessment
Committees.The CAEP coordinators and the Program Reviewers labor in
collaboration with the Institutional Planning and Assessment Office ascribed to
the Chancellor's Office. The Dean's Office has assistant Deans who oversee the
accreditation processes in agreement with the UPR's Vice Presidency of
Academic Affairs. The EPP Cayey Advisory Board is composed by Personnel of
the District Superintendent's Office, Principals, teaching mentors and personnel
of the closest municipalities.All endeavors of the EPP are overseen by the Dean
of Academic Affairs.
c. Vision, Mission, and Goals

The UPR-Cayey EPP envisions itself as communities of learners promoting
interdisciplinary curricula aimed to form educators of excellence who master
their disciplines, are knowledgeable about the arts, physical expression,
research, and who can use technology effectively. The unit strives to develop
reflective and holistic educators who possess the knowledge, skills and
dispositions to create and implement effective learning experiences for
elementary and secondary students, and who understand, respect, and value
diversity.
The EPP Mission is to educate reflective, critical and sensitive elementary and
secondary teachers in the areas of Natural Sciences, Mathematics, History,
English, Physical Education and Special education. The EPP wants teachers who
are characterized by sound pedagogical knowledge, skills, and the necessary
dispositions to be effective teachers for all students. The EPP wants teachers
who are able to respond to the complexities of a global society and become
productive members of a democratic society.
d. EPP's Shared Values and Beliefs for Educator Preparation

PHILOSOPHY, PURPOSES, GOALS, AND INSTITUTIONAL STANDARDS OF THE
EPP UNIT
The EPP unit's conceptual framework is grounded on a systematic approach to
education nourished by learning theories of Dewey, Piaget, Vygotsky , Gardner,
Hostos, Malaguzzi and Freire, and open to the exploration of new theories in
the making. Hence, the purpose of the EPP is to prepare teacher candidates
with the theories, models, and practices of effective teaching and learning
processes. TABLE__ illustrates the Philosophy and Beliefs, Goals and Purposes
of the EPP unit as approved in February 2007 and revised in 2014-2016.
Ultimately, educators are responsible for effective practices in curriculum,
instruction, assessment, research, service and technology that facilitate student
learning and contribute to student achievement. Through means of an informed
understanding of theory applied to models of teaching, practice and processes

(Confidential) Page 3

the unit expects to form teachers who show leadership, stimulate change
geared towards school improvement, and increase student learning.
The EPP faculty continues to agree that teachers must:
1. have mastery of their discipline, communication skills, and instructional
strategies to create relevant learning
experiences;
2. be reflective, critical and sensitive human beings;
3. value diversity;
4. continually analyze their practice to improve student learning;
5. be exposed to community service;
6. understand the importance of lifelong learning;
7. use the arts and physical expression as resources for instructional planning;
8. understand individual learning styles and multiple intelligences of diverse
student populations;
9. must provide an active learning environment to stimulate learning;
10. must provide for interdisciplinary experiences;
11. use assessment continuously and teacher standards in order to measure
their own performance;
12. provide a variety of significant experiences through the curriculum;
13. provide the context for acquiring and demonstrating standards in clinical
and field experiences;
14. use technology to improve teaching and learning;

e. Is the EPP regionally or institutionally accredited?

Yes
No. the EPP is ineligible for regional/institutional accreditation or such
accreditation is not available
EPP is regionally or institutionally accredited
a. If your institution/EPP is regionally accredited, please upload a PDF copy of the award of regional
accreditation here. If your institution/EPP is NOT regional accredited, please move to the next page.

Award of regional accreditation NCATE

See Attachment panel below.

Table 1 - Capacity
a. Institutional (EPP) ability to meet its financial obligations. The EPP uploads one of three items: (IF
YOUR INSTITUION/EPP IS REGIONALLY ACCREDITED, DO NOT COMPLETE TABLE 1, PLEASE MOVE TO
NEXT PAGE)

1)Legal entity's 990 form (for non-profit EPPs) or
2)corporate income tax returns for the past year (for for-profit EPPs), or
3)equivalent evidence of financial health (for international EPPs).
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b. Prepared budget for current year. The EPP uploads:

1) The most current approved budget for the current academic or calendar
year whichever is most relevant for the EPP's context, or
2) equivalent evidence of revenues and expenditures.

Budget figures must be converted to USD if another currency is used.
c. Financial projections for long-term financial sustainability. The EPP uploads:

1) Revenues and expense projections for the next two years (either calendar
or fiscal), including funding streams, or
2) equivalent evidence of financial sustainability.
If funding is exclusively tuition based, the EPP must upload:
1) Its tuition refund policy, and
2) its teach-out plan in the case that the EPP's programs are discontinued.
d. External audit process. The EPP uploads:

1) Clean independent audits of a full set of financial statements for the EPP,
or
2) equivalent evidence of administrative budgetary oversight (for
international EPPs).
e. Administrative structure. The EPP uploads:

1) A one-to-two page narrative describing the EPP's relationship with the
legal entity in which it is housed (if any), and
2) an organizational chart.
Table 2. Program Characteristics
a. Complete this table of program characteristics by entering the information requested for every program
or program option offered by the EPP. Cross check the list with the programs listed in the EPP's academic
catalog, if any, as well as the list of state-approved registered programs, if applicable. Site Visitors will
reference this list in AIMS during the accreditation review process.

Name of
Program/specialty
area

Enrollment in
current fall
cycle

Enrollment in
last fall cycle

Degree,
certificate or
licensure level

Method of
Delivery

State(s) which
program is
approved

Date of state
approval(s)

Program
Review Option
(National
Recognition,
state-only, or
Program
Review with
Feedback)

Elementary
Education English
162
Spanish Math
Science

BA

On site

Nationwide

September
2015

Recognized
ACEI

Special Education 145

BA

On site

Nationwide

September
2015

Recognized
CEC

Secondary
35
English Education

BA

On site

Nationwide

September
2015

Not Recognized

Secondary
Science
Education

104

BA

On site

Nationwide

September
2015

Not Recognized

Physical
Education

129

BA

On site

Nationwide

September
2015

Recognized w/
probation
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Secondary Math
Education

30

BA

On site

Nationwide

September
2015

Further
development
required

Secondary
Spanish
Education

29

BA

On site

Puerto Rico

May 2016

Certification 43
UPR-System

History

25

BA

On site

Nationwide

Dormant

Not Recognized

Table 3. EPP Characteristics
Complete a table of EPP characteristics in AIMS to provide an expanded profile by which the
accreditation process is managed by CAEP staff. EPP characteristics are also used by CAEP staff in
compiling CAEP's Annual Report to the public and used as a series of filters for dashboard comparison by
the EPP itself. The AIMS version of this table, in which the data are actually entered, has drop-down
menus by which characteristics are selected and the table is completed.

Control of Institution

Public

Student Body

Coed

Carnegie Class

Baccalaureate Colleges--Diverse Fields

Location

Urban

Teacher Preparation Levels

Currently offering initial teacher preparation programs
Not currently offering advanced teacher preparation programs

EPP Type

Hispanic Serving Institution
Institution of Higher Education: State/Regional

Religious Affiliations

Undenominational

Language of Instruction

Spanish

Institutional Accreditation (Affiliations)

Middle States Association of Colleges and Schools

Table 4. Clinical Educator Qualification Table
a. The clinical educator (EPP faculty & supervisors) qualifications table is completed by providing
information for each of the EPP-based clinical educators.

Name

Blanca Borges
Benítez

Highest degree
earned

Ed.D- Adm Educ.
and Curriculum
and Instruction
Interamerican
University of
Puerto Rico

Field or specialty
area of highest
degree

Curriculum

Program
Assignment(s)

Teaching
assignment or role P-12 certificates
or licensures held
within the
program(s)

Clinical Supervisor
Clinical Supervisor
Professor General
Coordinator
Education Courses n/a
Secondary
and
Education
Methodologies

P-12 experiences
including teaching
or administration
dates of
engagement in
these roles
- Science Teacher Librarian - General
Area Supervisor
(DE) Clinical
Experience
Supervisor Pre
practicum
Supervisor Member
of the University of
Puerto Rico system
government bodies
Service:
Conferences and
free workshops to
school faculty;
Research: The role
of leaders in
teaching
organizations from
a feminist point of
view; Cooperating
Teacher Course in
the District of
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Guayama 2013

Lesbia Borrás
Osorio

Evelyn Collazo
Núñez

Ph.D - School
Psychology- Penn
State University;
MA-Special
Education
Teachers College,
Columbia
University.

M.A. Special
Education Penn
State University

Special Education

Special Education

Clinical Supervisor
Professor General
Education Courses
Clinical Supervisor
n/a
and
Methodologies in
Special Education

Experience
teaching
undergraduate and
graduate courses
in Puerto Rico and
United States 1.
Board Member of
the Association of
Gifted Children major contribution:
training teachers to
work with this
population.
Especial Education
Week's Activities

Clinical Supervisor
Professor General
Clinical Supervisor
Education Courses
n/a
Coordinator for
and
Special Education
Methodologies in
Special Education

5 years Special
Education Teacher
University Day
Care Center
Director -12 years
Field experience
supervisor
Workshops to
teachers and
parents of
community schools
and nearby
Industries
11 years teaching
private secondary
School 6 years
Hispanic Studies
Dept. Through the
present teaching
different courses in
Pedagogy Dept
and Supervisor of
the clinical
experience
Speaker on current
topics in some
schools and
churches Student
teaching
Coordinator and
Supervisor Member
of Special
Committee for
evaluating several
directors of
department Baptist
Association of P.R.
Association of
University
Professors

María del P.
Delgado Imbert

Ph.D in Literature
University of
Valladolid, Spain

Spanish

Clinical Supervisor
Professor General
Clinical Supervisor
Education Courses
n/a
Coordinator for
and
Spanish
Methodologies in
Spanish

Juan Varona
Echeandía

Ed. D- Education
and Curriculum
Interamerican
University

Curriculum

Professor

Ed.D- Education
and Curriculum

General Education
n/a
Courses

Former Chancellor
Research on
Politics and
Education
16 years of school
teaching
experience Clinical
experience
Supervisor
Cooperative
Teacher course
CAEP Coordinator
ACEI Reviewer
Research and
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ESL University of
Puerto Rico at Rio
Piedras Mime and
Movement Ecole
de Jacques
Lecoq ;Paris
Ricardo Molina
Castrillón

Grisel Muñoz
Marrero

Nilda Santos Loyo

Ph.D Curriculum
and Instruction Penn State
University

Ed. D Adm. And
Sup. Majoring in
Special Educ.
Inter American
University of
Puerto Rico M.A.
in Special
Education:
Supervision and
Administration BA
Special Education

Professor Current
Director of the
English Curriculum Teacher
Preparation
Program

Curriculum

Special Education

Evaluation and
Methods Courses

Professor

Clinical Supervisor
n/a
Coordinator

service Research
on Literature
Character's
perception among
children and adults
2013-2016 French Heritage in
Guayama and
Arroyo 2006-07
Clothing and
identity in Arroyo
2004 -Professional
Development:
Study trips to
Reggio Emilia Italy

Professor Preclinical experience n/a
supervisor

5 years of
experience as
Special Education
teacher;
coordinator of
Special Education
at the DEPR; 25
years of
experience as
trainer of school
teachers in the
areas of
assessment,
measurement and
evaluation.
Subsecretary of
Education DEP PR
2011 to December
2012 Evaluation
liason of Alacima
and Several NSF
projects; Evaluator
of the Summer
Camp,Community
Los Bravos de Toa
Baja; Member of
the CEEB Annual
Conference
Organizational
Committee,
Presenter at CEEB
National and
International
Conferences and
21st Center Annual
Conferences

General education
n/a
courses and
special education

- Elementary,
Intermediate and
High School
Resource Rooms MSHE Periodic
Review Report District Area
Supervisor Supervisor Central,
Puerto Rico
Department of
Education Pre
Practicum
Supervisor
Associations - ACEI
- CEC Submitted
proposal to the
Council of Higher
Education and FIDI
Funds Text Book
on Assessment
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2015 Book about
field Experiences
2016

William Rios
Vázquez

Carmen González
Rivera

Hernando G.
Steidel Rodríguez

Stacey López

Ph.D History

Ed. D. Doctorate
in Curriculum in
Education in
English University
of Puerto Rico

History

Clinical Supervisor
Professor General
Education Courses
Clinical Supervisor
n/a
and
Methodologies in
History

Clinical Supervisor
Professor General
Education Courses
English Curriculum Clinical Supervisor
n/a
and
Methodologies in
Secondary English

Ed.D. Doctorate in
Curriculum in
Education in
Science University Science
Curriculum
of Puerto Rico
Masters in
Education and
Curriculum

Clinical Supervisor
Professor General
Education Courses
Clinical Supervisor
n/a
and
Methodologies in
Science

Ed.D.-Doctorate in
Physical Education
Educational
Administration
(Doctoral
Candidate)
Interamerican
University-San
Juan, P.R. M.SMasters in
Exercise Science
Major in PHED
Hunter CollegePhysical Education
New York

n/a

Courses in
movement (Basic
Rhythms, Folk
Dance and

5 years of school
teaching
experience (Social
Studies and
History) Field
Experience
supervsisor Book
on Sociology and
Education 2015
Secondary English
Teacher:
Department of
Education of
Puerto Rico
Director of a school
improvement
project in Loíza
Puerto Rico 20132014 Director of
the UPR Sponsored
Hihh school TESOL
Reviewer
4 years experience
in School of Visual
Arts in San Juan.
Research in
Assessment at UPR
Río Piedras and
CETP mentor
Howard Hughes
Education
Coordinator 1 year
teaching Health
Course in a Private
School CAEP- Cocoordinator NSTA
Reviewer
Community Service
Supervisor
Publications and
Research in
Curriculum
Integration Art and
Science
Teacher of PHED
(Holy Spirit
Catholic School,
Bronx, New York,
1985-1986) (New
York City Public
School System,
1986-1995 Service:
Free conferences
and workshops
presented to
schools and
Professional
organizations.
(P.R. Association of
Administrators,
Physical Education
and Recreation
Association of
Puerto Rico, and
the Puerto Rican
Institute for the
Development of
Sports and
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Certification:
Gerontology
Graduate School
in Medical Science
University of
Puerto Rico- San
Juan. Graduate
Studies in
Movement Science
Teachers College,
Columbia
University- New
York

Gabriel J. Román
Brigantti

Professor

D.S.M- Doctorate
in Sports
Management,
United Sport
Academy-Daphne,
Alabama M.Ed.Masters in
Education in
Clinical Supervisor
Exercise Science
Physical Education Coordinator for
Majors in
Physical Education
"Behavioral Basis
of Physical
Activity" and
"Sports
Management"
Iowa State
University, Ames,
Iowa

Modern Dance)
Course in Motor
Learning

Course in
Administration of
PHED Course in
the History of
PHED Courses in
Team Sports
(Volleyball,
Basketball and
Softball) NASPE
Coordinator

Recreation)
Research:
Development of
"Learn to Teach
Salsa Dancing
Software" (2006)
Development of
"Salsa Dance
Instructor
Certification"(2007)
(For the Puerto
Rican Institute for
the Development
of Sports and
Recreation)
Professional
Development: Part
of the Program
"Faculty Resource
Network" of New
York University
(2006, 2007 and
2008)

n/a

Develop and offer
sports clinics and
workshops on
volleyball for PHED
teachers and high
school student
athletes in the
Guayama and
Salinas school
districts (2005 and
2006) Develop and
offer sports clinics
on baseball for
students and
coaches in the
Guayama school
district. (2012,
2013 and 2014)
Service: Free
Conferences and
workshops to
schools, student
teachers and PHED
teachers (Process
of CAEP
Accreditation and
How to Develop
the "Teacher Work
Sample"), sports
organizations
(Technical-Sports
Schools for
Volleyball) and
professional
organizations.
(Physical Education
and Recreation
Association of
Puerto Rico & the
Puerto Rican
Institute for the
Development of
Sports and
Recreation)
Developed and
offered workshops
to PHED teachers
in the Caguas I
and II districts on
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Efraín Colón

Edwin Flores

Ed.D.-Doctorate in
Education Major in
Curriculum and
Teaching (Degree
in Progress)
Interamerican
University-San
Physical Education
Physical Education
Juan, P.R. M.A.Professor
Masters in Arts,
Major in Scientific
Analysis of Human
Movement
(Interamerican
University-San
German, P.R.)

Ed.D.- Doctorate
in Education Major
in Curriculum and
Teaching
Interamerican
University-San
Clinical Supervisor
Juan, P.R. M.A.Physical Education Professor Physical
Masters in Arts
Education
Major in
Curriculum and
Teaching
(Interamerican
University-San
Juan, P.R.)

Professor: Courses
in Exercise
Science (Exercise
physiology,
Anatomy and
Kinesiology,
Weight Lifting,
n/a
Massage and
Bandaging)
Director of the
Athletic Program
(Interuniversity
Athletic League of
P.R.)

Weight Training
(Since 2005)
Service: Free
conferences and
workshops to
schools and
professional
organizations.
(Physical Education
and Recreation
Association of
Puerto Rico)
Research:
Development of
Manual for the
Weight Lifting
course (In
progress). (2008)
Professional
Development:
Attended and took
professional
training at the
Physical Education
and Recreation
Association of
Puerto Rico Annual
Conventions (2011,
2012, 2013 and
2014)

Courses in
Methodology of
Teaching
(Seminar on
Curriculum and
Teaching PHED,
and Evaluation in
PHED)

PHED Teacher
(Ana J. Candelas
High School in
Cidra, 1996-2000)
Service: Free
conferences and
workshops to
schools, student
teachers, PHED
teachers and
professional
organizations
(Physical Education
and Recreation
Association of
Puerto Rico) on the
use of Assessment
in PHED Research:
Pedagogical
knowledge of
teachers and
student teachers in
Physical Education
and its application
during the student
teaching
experience. (2008)
Professional
Development:
Attended and took
professional
training at the
Physical Education
and Recreation
Association of
Puerto Rico Annual
Conventions (2011,
2012, 2013 and
2014)

n/a

Upload the clinical educator qualifications table, if not provided in the previous table.

Table 5. The Parity Table
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a. The parity table of curricular, fiscal, facility, and administrative and support capacity for quality is used to
satisfy requirements of the U.S. Department of Education and is completed by providing data relevant for
the EPP and making a comparison to an EPP-determined comparative entity. The comparative entity might
be another clinical EPP within a university structure, a national organization, the college or university as a
whole or another entity identified as a benchmark by the EPP. Again, this chart offers an example of how
the chart might be completed.

Capacity Dimension

Facilities

Fiscal Support

Administrative support

Candidate support
services

Candidate feedback,
formal and informal

EPP description of metric
(s)

EPP data

Five main classrooms
(including a lab)
Classrooms Physical
Education- 3 and the
Gym services
13 full professors,1
tenure track professor
and 2 part time 21042015 budget S532,056
815.89 per Candidate
Director bonus,
Secretary"s salary and
materials
Candidates services:
library, Counseling
office, Financial
assistance, Medical
Services, bookstore and
cafeteria. Two theaters,
a Museum, a Park,
Exchange Students
office,Intitute of
Interdisciplinary
studies, 20 labs in
campus with 131,318 2
Candidates feedback
through the students
council and
representation in the
academic Senate

Title and description of supplemental
Comparative entity data evidence/documentation of quality for each
dimension

---

---

---

---

---

---

---

---

---

---

---

---

---

---

---

Upload Parity Table

Table 6. Accreditation Plan
a. The Accreditation Plan is an educator preparation provider's (EPP's) identification of the sites outside of
the main campus or administrative headquarters and the programs offered at each site that will be included
in the EPP's accreditation review. This information, in combination with the table of program
characteristics, is used by CAEP staff and site visit team leads to plan the site visit, including the sites that
will be visited by site team members.

Geographic Site(s)
administered by the EPP

Is the program to be
included in accreditation
review? (Y or N)

Program offered at each
site

Is the program approved
by state in which program
is offered?
(Y or N or approval not
required)

UPR-Cayey Main Campus
Ave. Antonio Barceló
Cayey, Puerto Rico

Elementary Education:
English Spanish Math
Science

Y

Y

UPR-Cayey Main Campus
Ave. Antonio Barceló
Cayey, Puerto Rico

Special Education

Y

Y

UPR-Cayey Main Campus
Ave. Antonio Barceló
Cayey, Puerto Rico

Secondary English
Education

Y

Y

UPR-Cayey Main Campus
Ave. Antonio Barceló

Secondary Science
Education

Y

Y

Notes/Comments
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Cayey, Puerto Rico
UPR-Cayey Main Campus
Ave. Antonio Barceló
Cayey, Puerto Rico

Physical Education

Y

Y

UPR-Cayey Main Campus
Ave. Antonio Barceló
Cayey, Puerto Rico

Secondary Math Education Y

Y

UPR-Cayey Main Campus
Ave. Antonio Barceló
Cayey, Puerto Rico

Secondary Spanish
Education

Y

Y

Table 7. EPP Assessments
Please list proprietary assessments used by the EPP (no more than 7):
Proprietary Assessment No.
Proprietary Assessment No.1
Proprietary Assessment No.2
Proprietary Assessment No.3
Proprietary Assessment No.4
Proprietary Assessment No.5
Proprietary Assessment No.6

Proprietary Assessment No.7

Title of Assessment
1.Licensure Test PCMAS
2. Grades
3.Community Service Project
Formative Assessment
4.Teaching Unit
Formative Assessment
5.Clinical Experience Assessment
(Student Teaching Rubric )
6. Teacher Work Sample in the Clinical
Experience
7. Surveys
. Report card survey
. Diversity tracking system survey
. Employers survey
. Completers survey

Validity & Reliability information if available & applicable
College Board
n/a
Examined by experts and statistical
analysis projected
Examined by expert and statistical
analysis projected
Examined by experts, Rater
Interrealiability and statistical analysis
in process
Adapted from the Renaissance Project

Examined by experts

Please map above proprietary assessments to the appropriate CAEP Standards:

CAEP
CAEP
CAEP
CAEP
CAEP
State
Standard 1 Standard 2 Standard 3 Standard 4 Standard 5
Proprietary
Assessment
No.1
Proprietary
Assessment
No.2
Proprietary
Assessment
No.3
Proprietary
Assessment
No.4
Proprietary
Assessment
No.5
Proprietary
Assessment
No.6
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Proprietary
Assessment
No.7
II. CAEP Standards and Evidence
Standard 1: Content and Pedagogical Knowledge
i. Evidence/data/tables (Upload each item of evidence under the appropriate components of the
standard and answer the following questions for each item.)

1

Alignment Key Instruments -InTASC-CAEP

1.1 Understanding of InTASC Standards
2

Grades EDFU 3001-3002 Intasc 1

1.1 Understanding of InTASC Standards
3

Community Service

1.1 Understanding of InTASC Standards
4

Teaching Unit Elementary

1.1 Understanding of InTASC Standards
1.4 All P-12 students afforded access to college- and career-ready standards.
5

Monitoring progress

1.1 Understanding of InTASC Standards
6

STRubric all programs 2016

1.1 Understanding of InTASC Standards
1.5 Model and apply technology standards
7

TC Service all spas Dissagregated

1.1 Understanding of InTASC Standards
8
1.1
1.2
1.3
1.4
1.5
9

TwSRubric all Programs
Understanding of InTASC Standards
Use of research and evidence to measure students' progress
Application of content and pedagogical knowledge
All P-12 students afforded access to college- and career-ready standards.
Model and apply technology standards
TU Teaching unit all Dissagregated per Program

1.1 Understanding of InTASC Standards
1.4 All P-12 students afforded access to college- and career-ready standards.
10

Teaching Unit Secondary

1.1 Understanding of InTASC Standards
1.4 All P-12 students afforded access to college- and career-ready standards.
11

TWS.Adjusted Sept. 2016

1.1 Understanding of InTASC Standards
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1.2 Use of research and evidence to measure students' progress
12

Clinical Experience Elementary STR

1.3 Application of content and pedagogical knowledge
13

Clinical experience Secondary STR

1.3 Application of content and pedagogical knowledge
14

Grades tables Licensure results Content

1.3 Application of content and pedagogical knowledge
15

Licensure Test PCMAS 011-015 Ranking Final

1.3 Application of content and pedagogical knowledge
16

Assessment System Plan

1.4 All P-12 students afforded access to college- and career-ready standards.
17

Syllabus TEED_3008

1.5 Model and apply technology standards
*

ii. Analysis of evidence (through comparison, benchmarking, trend interpretation, etc.) that makes the
case that the standard is met

1.1Candidates demonstrate an understanding of the 10 InTASC standards at
the appropriate progression level(s) InTASC standards at the appropriate
progression levels in the following categories :the learner and learning;
content; instructional practice; and professional responsibility.
1.1 Teacher candidates at UPR Cayey demonstrate an understanding of the 10
InTASC standards through their performance on the PCMAS and Teacher Work
Sample (TWS) proprietary assessments as well as in the following EPP
developed assessments: Teaching Unit, Student Teaching Rubric, and Grades.
Complying with the INTASC standards it's a means of preparing Candidates for
more than a local educational system. The EPP aims at preparing a Teacher
that can respond to the demands of multiple scenarios. The continuous
formative assessment and mentoring of candidates are key factors for the
success of the Program. Evidence from the Teaching Unit demonstrates after
the analysis of approximately 200 candidates performance in three years, that
standards are met (see 1.1 uploads Teaching unit disaggregated data per
program , Teaching Unit Elementary and Secondary). Candidates score in that
the outstanding or acceptable levels in the dimensions of content knowledge,
the learner in its development and differences, planning for instruction,
assessment and in its professional and ethical practice and development. The
averages in rubrics show strengths in Content:-generating themes, having big
ideas, facts, principles, curricular integration, attitudes, values and skills
aligned with the Department of Education's Curricular Maps of Puerto Rico.
There are areas for growth such as content selection in relation to previous
concepts learned, and alignment with the discipline standards. Element number
one in the elementary Teaching Unit states: "The unit is completely justified
using the theory frameworks evidencing design based on knowledge of
students, learning theory, connections across the curriculum, curricular goals,
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and community". Here candidates need to consider the application of theory to
design. Candidates design incorporating the perspectives of the child and their
family/community to integrate new resources and strategies for learners.
Methodology seminars take candidates to schools to implement their designs
and reflect on their efficacy. Candidates are assessed according to the following
scale: "outstanding" from 3.00 to 2.50, "acceptable" 2.49 to 2.00 and in
progress the rest. Averages in the data presented range from 2.38 to 2.8 for
InTASC standard 4, Content, the learner and its diversity in InTASC standard 2
range from 2.4 to 2.8, Standards 7 and 8 which have to do with planning
instruction and instructional strategies range from 2.48 to 2.98. Assessment
which is standard 6 from 2.7 to 3. InTASC standards 9 and 10 have 2.7 to 3.00
averages. These scores evidenced mastery at the acceptable or outstanding
levels which correspond to meeting standards either at target or exceeds
target. The Student Teaching Rubric (see 1.1 ST Rubric upload table) one of
their exit key instruments where there are rigorous processes including three
visits to the classroom, as Cooperating Teachers state: "UPR Cayey is far more
rigorous than other institutions". The same standards seen in progression
reveal for content 2.46 to 2.9, application of content (not seen in the Teaching
Unit) scores from 2.5 to 3, learning differences from 2.6 to 3, assessment
(InTASC standard 6) , standards 9 and 10 which are long life learning
dispositions have averages that range from 2.7 to 3. The scores correlate,
having in the last transition point an increase. In fall 2016 Candidates for the
first time reflected on their own competencies having the InTASC standards as
prompters, when initiating their clinical experience and at its conclusion. The
learner and learning InTASC standard 1 I category is addressed specially in EFU
3001 and 3002, which are Human Growth and Development and Educational
Psychology (see 1.1 Exhibit Grades EDFU3001-3002 Intasc 1 upload). In the
sample 2011 to 2013 there were instances when passing averages needed to
improve, 63% and 75% pass rate for course sections in 2011 and 78 % pass
rate for a course section in 2013. The pass rate was improved, as it has been
mentioned before due to emphasis on really aligning the courses in order to
build competencies that candidates do carry across their preparation and in
their future careers. In counseling Candidates are requested to repeat the
courses if necessary. As a supplementary vignette we have a secondary English
Candidate who had a passing grade at the acceptable level but understood that
he master in depth the content so he voluntarily audited the course complying
with all the requirements and successfully concluding it. This anecdote displays
one example of commitment and vocation. The revised 2016 licensing test,
PCMAS, also demonstrates that candidates have the necessary content
knowledge to be effective teachers. In the Licensure test professional
competencies test the average for 2016 was 93% in elementary (26 of 28) and
95% of passing rate in secondary (40/42) please see Exhibit in 1.3 Grades
Tables Licensure Results Content 1, the section for licensure. This is consistent
with prededing years Licensure test which are for the Elementary Professional
Competencies; 100%, 96%, 94% and 96 %, Years 2012-2015. In the
secondary level the averages of the professional competencies exam have been
for the same years 100%, 95%, 92% and 100%. In two specialty sub areas in
the 2016 licensure test , Spanish and Social Studies there was a descent with
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77% and 69% averages. Science had a decrease in 2013-2014. In 2015 English
had an 85% passing rate. Even though faculty has interpreted that specific
individuals, that compose the number accepting to report their result, are
repeating the exam and their known weaknesses lower the results in general
the program has a high standing. The PCMAS 2016 or Licensure Test reports
evidence once again the consistent quality of EPP Cayey completers. There is
compliance with InTASC standard 4, Content, using this external quality
indicator (See 1.3 grades tables' and licensure tests results upload). In the sub
areas content: science and math averages are above the island, in English all
except one are above island wide. The writing component in Spanish, which for
years has been believed as poor within the UPR community is above the island.
History has some content specialty areas are slightly below the island average.
This is due to the long process that the complete implementation of the revised
curriculum has taken. In the specialty areas History had 83% passing rate,
English 88%, Spanish 100%, Science 100% and Math a 100%. Physical
Education, Elementary education and special Ed. are included with the rest in
the General and professional test aggregate passing average of 94%.
Disaggregated data of Special Ed. and Elementary had a 93%. The 2016
reports are with raw data that needs to be adjusted with the college Board for
the Title II report card. Grades correlate with some exceptions to this report
(see 1.3 idem). All the programs have graduation rates that range between
2.97 to 4, which are outstanding levels. Physical education semester grades are
low but the graduation averages range between 2. 88 to 3. 00. Math available
semester averages are between 2.67 to 4.00 and the science ones are for some
semesters as low as 1.40. This contrasts with the PCMAS results and the
general graduation averages which are from 3.10 to 3.15. Elementary averages
are 3.36 to 3.70 per semesters (acceptable and outstanding levels), excluding
only one.

1.2 Providers ensure that completers [at exit] use research and evidence to
develop an understanding of the teaching profession and use both to measure
their P-12 students' progress and their own professional practice.
Candidates have a positive impact on their students' learning gain. This
conclusion can be supported with the TWS (1.2 TWS all SPAs) , which is an
assessment that demonstrates the Candidate's ability: to plan, teach, and
evaluate the learning of a subject matter educational sequence; to document
student performance; and to reflect upon the effects of teaching on student
learning. It is a project that supports and provides evidence of the desired
profile or competencies of Teaching Preparation Program at UPR Cayey.
Candidates do provide students with multiple ways to demonstrate performance
having gathered additional data needed to better understand what is affecting
learner progress. Candidates plan assessments based on contextual knowledge.
Candidates analyze all student-learning assessment results obtained in order to
determine their progress toward the achievement of the learning objectives
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established. Candidates find by means of an equation a numeric indicator of the
learning gain in order to reflect and draw conclusions. In the section of the TWS
corresponding to assessment, Section 3, N=120, the general average was 2.77.
This is at the outstanding level or between target and exceeding. This section
corresponds to InTASC standard 6. In the reflection section of the TWS which
aligns with InTASC Standard 9, Candidates decisions impact on others which
part of their ethical practices, the average was 2.58. UPR Cayey's teacher
candidates are strong, understanding the teacher career as one where they are
learners themselves , continuously seeking opportunities to draw upon current
education policy and research as sources of analysis and reflection to improve
practice. The Department of Education(DE) evaluates practicing teachers. In
the list made available to the EPP out of 123 completers in professional careers
57 were evaluated by the DE( see 2.2 Evaluations DE). In that cohort, 47 were
exemplary or competent and only 10 were inadequate or had the minimum
average . That is an 82% of target level teachers in service.
(See standard 4).
1.3 Providers ensure that completers [at exit] apply content and pedagogical
knowledge as reflected in outcome assessments in response to standards of
Specialized Professional Associations (SPAs), the National Board for Professional
Teaching Standards (NBPTS), states, or other accrediting bodies (e.g., National
Association of Schools of Music--NASM). see1.3
UPR Cayey has elected to adopt the standards of the Specialized Professional
Associations (SPAs) and submit program reviews to the SPAs even though the
Commonwealth of Puerto Rico does not require SPA recognition. UPR
Candidates demonstrate accurately and effectively communicating concepts,
processes and knowledge in the discipline, and using vocabulary and academic
language that is clear, correct and appropriate for learner. TWS second rubric
candidates demonstrate in depth knowledge of the basic concepts, processes
and skills of the subject area applied to design (InTASC standard 4). The scores
in this section range across program and years from 2.6 to 2.93. This is met
(see 1.3 TWS all spas upload). Courses build up content knowledge.
Candidates' averages demonstrate mastery of content at the acceptable, target
or outstanding levels as shown in their graduation averages 2013 to 2015 are
mostly from 3.0 to 4.0 (see 1.3 grades and licensure results for content
upload). There are still areas to grow; the lowest are in science Elementary
level where there is a 2.60 but only with one candidate; and in math secondary
level. Elementary compliance with ACEI standards are at the good or excellence
level except for science as stated. In Spanish there is a contrast with the
mastery in the general Spanish courses and those in the elementary specialty
which is higher. Special Education averages mean are for 2013-2014; 3.77.
Candidates admitted to Cayey showed in that year averages from 2.46 to 4
(high school averages see 3.1 uploads). Conclusions of success prognosis
according to admissions can be established. In the licensure test, PCMAS
consistently the UPR; Cayey EPP tendency is to have averages above the rest of
the island scores. That is evidence in the core content areas of the test. Since
the first accreditation Spas have only pointed in two occasions concerns for
Licensure tests scores. These have been exceptions like the 80% in science and
math, situation that was overcame by the EPP. Candidates also demonstrate
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pedagogical knowledge appropriate to their discipline. Please see data from the
TWS, Teaching Unit, and Student Teaching Rubric. (see Exhibits in 1.1, STR all
SPAS , Teaching Unit disaggregated data per program and 1.3 TWS all spas).

1.4 Providers ensure that completers [at exit] demonstrate skills and
commitment that afford all P-12 students access to rigorous college- and
career-ready standards (e.g., Next Generation Science Standards, National
Career Readiness Certificate, Common Core State Standards).
In order to comply with rigorous standards, whenever the Teacher Preparation
Program develops or implements curricular and instructional design to aligns
them with Puerto Rico core standards (wwww.de.gobierno.pr/). Section 4 of the
Teaching Unit: General and specific objectives aligned with the P.R. Curricular
Maps or standards assesses, NTASC Standard #7: Planning for Instruction and
INTASC #8: Instructional Strategies, if all methodologies, approaches and
techniques align as applications of the PR Core Standards. Puerto Rico has
agreed in pursuing quality through the use of these standards. In the Teaching
unit (see 1.1 Teaching unit disaggregated data per program) scores in section 4
range from 2.48 to 2.98 which are in the acceptable to target level and not
lower. In the TWS (see 1.2 TWS all Spas upload) scores range between 2.7 to
3. The EPP is confident of the significant positive impact they have on the
student population. In CAEP standard 4 section there is evidence of the impact
UPR Cayey completers have on students in Public Schools. As an anecdotal
vignette there is evidence as a sample of a student in UPR psychology program
that narrated that she developed environmental awareness through the
scaffolding of an Elementary English Teaching Candidate who integrated science
and tree loving into her classes. Having her in one Interdisciplinary course is a
supplementary evidence.
1.5 Providers ensure that completers [at exit] model and apply technology
standards as they design, implement and assess learning experiences to
engage students and improve learning; and enrich professional practice.
The EPP requires of all Candidates to successfully complete TEED 3008, a
course in educational technology. The application of technology to supply for
individual differences, the responsible use of technology, the support of content
through technology and as a motivational tool are among the aspects covered
in the course. The activities in the class have a broad scope that goes from low
to high, sophisticated technologies, from the technology of the pencil to that of
digital programs. Candidates create plans that evidence the integration of
technological resources. In TEED 3008 ,second semester 2015-2016 as a
sample of elementary and secondary aggregated data show that 84% of the
group passed the course 41 out of 49(see 1.5 TEED 3008 grades). The
elementary disaggregated data from 2012 to 2015 show 96%, 82%, 88% and
94% of passing scores. This demonstrates compliance with the integration of
technology as part of the desired teacher profile. The application of technology
as an authentic assessment is seen in the clinical experience. There is
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progression in the application of technology. The Student Teaching Rubric, both
elementary and secondary contain an element that states: The learning and
technological resources are diverse and support learning in the instructional
design sections (attribute 21 of the STR). The last element of the TWS
Instructional design rubric states: "Teacher integrates appropriate technology
as `part of the teaching strategies that makes a significant contribution to the
development of critical thinking and problem solving or provides a strong
rationale for not using technology". The averages (see 1.1 Teaching unit
disaggregated data per program, 1.1 STR Rubric all spas uploads) from 2013 to
2016 range, across programs and disciplines, from 2.5 to 3, which is at the
Unit's outstanding level. Technology is seen embedded in the instructional
design. Scores correlate with the teacher work sample, averages range from
2.5 to 2.88, across programs and disciplines for the past three years (see 1.5
TWS and STR rubric all Spas).
Specialty Licensure Area Data
Program Review Option (per state partnership agreement)

CAEP Program Review with National Recognition (SPA)
CAEP Program Review with Feedback (State-selected standards)
State Program Review (State-selected standards)
Answer the following prompts for programs reviewed for National Recognition (SPA) and Program
Review with Feedback. Upload state reports for state reviewed programs.
1. Based on the analysis of the disaggregated data, how have the results of specialty licensure area or
SPA evidence been used to inform decision making and improve instruction and candidate learning
outcomes?

As stated above, UPR Cayey has elected to adopt the standards of the
Specialized Professional Associations (SPAs) and submit program reviews to the
SPAs even though the commonwealth of Puerto Rico does not require SPA
recognition. All program assessments have been developed and revised to
ensure compliance with specific standards of the professional organizations as
well as with InTASC and CAEP standards. All of UPR Cayey programs have
submitted reports to the SPAs. When a program has not reached the desired
recognition, usually the creation of addendums have addressed the SPA
recommendations. For the last seven years faculty has engaged in the task of
working eleven reports, including programs with repeated submissions. The
process does not engage single individuals, it affects and improves the EPP as a
whole. Regardless of their status of recognition, the process has served to
strengthen candidates' proficiencies by providing valuable information in the
content knowledge and performance dimensions. The EPP has implemented and
keeps on implementing all feasible SPA recommendations. The candidates'
skills, concern for the wellbeing of children, their advocacy for the profession
and their sensitivity to diversity make them the teacher profile sought by
schools and education related institutions. Evidence of these processes are first
hand documents with hand written notes and signatures and tables ,charts,
agendas, letters, presentations, reports and other exhibits collected through
the years and included in this document uploads. There has been an
interrelationship among the SPAs since recommendations of one supports
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another. This perspective is taken into consideration when addressing the
construction or revision of instruments. The specific language of the discipline
that the SPAs seek, eventually becomes teacher behaviors. It can be
interpreted from the emphasis of the SPAs across programs that the specific
SPA wording needs to be present in the key assessments as a way to define
each candidate's profile or competencies according to the discipline( see SPA
Reports in AIMS). Being a single unit with eleven programs there is a need for
distinct candidate profiles that share at the same time common traits. The
candidates data from the clinical experience documented high levels of
competence. Most of the sections prove to be at the outstanding or acceptable
levels that is competent and exceeding competency. The unit's key
assessments are aligned with InTASC, providing thus another compliance
assurance (see 1.1 alignment of instruments and EPP ). The Community Service
Project is the first major formal experience where candidates go outside of the
classroom, assume a leadership role and participate in a service project in
which they design and implement an appropriate and challenging learning
experience (InSTAC 3). Here they plan, design and implement a project that
responds to the needs of a selected community. In the next progression stage
candidates performance is monitored through the Teaching Unit in which they
demonstrate understanding of the central concepts and structures of their
discipline, develop teaching objectives, propose a teaching-learning experience,
identify assessments, propose a variety of instructional strategies to support
student learning and reflect in their pedagogy. In The Teaching Unit (TU) (see
1.1 Teaching unit all SPAs) analysis of data from 2013-2014,2014-2015 and
2015-2016 evidence that most of the candidates scored at the acceptable or
outstanding level. Reviewers thus conclude that particular SPAs as well as
InTASC standards were met. The Rubric was revised after meetings held by
faculty starting 2014. The revision addressed the following
recommendations :the extension of the rubric made it unmanageable
sometimes, some of the indicators were not clear enough or were repeated, the
sections of the rubric needed to be acutely aligned across the disciplines and to
CAEP's INTASC standards. The rubric was then revised by faculty, various SPA
reviewers added or adjusted the wording for each discipline and the rubrics
were changed to a single shorter rubric with various brief sections in order to
keep and made clear the INTASC alignment. It was transformed to a clearer
shorter rubric. Some secondary level SPAs have recommended to adjust the TU
in order to deeply reflect the content area. The Unit is still to the elementary
reviewers a strong tool that provides evidence of Elementary candidates'
abilities. SPAs data shows areas of high achievements. Scores appear at the
outstanding level but there is a slight tendency to lower scores in elementary
program especially in reflection, and in the English Specialty. Most areas are
further strengthened in the Field Experience and in the final Clinical Experience.
The rubric for the Teaching Unit for all programs is continuously revised and
adjusted in order to have an instrument closer to the professional standards.
Some SPA reviewers have developed instruments more closely aligned to their
discipline. The EPP is rethinking ways to keep the alignment across disciplines
while responding to the particular needs of the SPAs. This is not the case for
the Elementary program. There are programs, however, that need to add or
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adjust elements in their assessments in order to comply with SPA
recommendations In the elementary program new courses have been added
including the Teaching of Health in the Elementary School to comply with ACEI
Standards and recommendations. The analysis of content courses required for
ACEI revealed that candidates seem to have difficulty in science, specifically in
the Chemistry courses. The environmental sciences and biology have
consistently demonstrated a tendency of higher averages. There is a need of
promoting the area of Science which is one of difficult recruitment in Puerto
Rico. A stronger awareness has to grow among content area faculty of the
needs of teacher candidates as well as well as the content of the school
curricula. Biology classes which are most likely related to the elementary school
curriculum have higher averages. In terms of integration areas in elementary,
there is a need to work out stronger links between Art, Physical Education and
Health and their implementation during the clinical and field experiences.
Following ACEI recommendations, the elementary program restructured two
methods courses: The Health Course, EDFU 3046, was implemented January
2015 in order to align the offerings to ACEI Standards and to provide in depth
knowledge of a vital issue. Technology use was a point stressed by some of the
SPA's responses to reports, especially NCTM. Attention has been given to
technology with the creation of a technology lab. The Technology course faculty
member provides mentoring in the use of technology and the Educational
Technology Lab supports this area The technology course is a state requirement
for all candidates where high and low techs are explored. Candidates work with
assignments that they present as units or lessons incorporating technology and
visit schools to work with traditional technologies as cooperating teachers have
expressed. As recommended by NSTA, the Science program aligned the content
and professional courses with NSTA standards (2012). The program curriculum
committee was in charge of this process. During the last four years a high
percentage of candidates have passed their specialization courses with "C" or
higher. Candidate GPA's have been increasing and it seems that candidates'
main area of improvement is related to Biology and Physics courses. Research
in BIOL 4990 address Biology, Physics, Chemistry and Mathematics is an
unifying concept. The course BIOL 4990 and the Research Experience for
Teachers Program (RET) sponsored by the Howard Hughes Medical Institute
had increase candidates knowledge of fundamental concepts in science and
research. In order to comply and assess the research experience TPP faculty
decided that Assessment # 6- Classroom Research Experience Rubric would be
dealing with the research, content knowledge and skills needed by science
candidates. According to the last NSTA recommendations the assessment needs
further expansion and adjustment.The program confirms the success of the new
course EDPE 4135 Secondary Science Teaching Methodology for specific
pedagogical knowledge at the secondary level for future Science teachers. In
this course candidates are exposed to scientific inquiry activities, experiences,
demonstrations and planning using specific science methodologies for example,
Problem Base Learning, Scientific Inquiry and Science Learning Environments,
among others, which prepare them for teaching-learning processes. In the
NASPE Review faculty stated that among the steps to improve the program and
candidates performance as recommended by the organization; course outlines

(Confidential) Page 22

of professional content courses have been revised and modified or experiences
added that provide opportunities for candidates to get involved with the school
community. Following this initiative, the program faculty decided to add hours
of course work in real school setting in courses such as PHED-3105-Games of
Simple Organization, HED-4045-Measurement and Assessment in Physical
Education, PHED-4125-Administration and Supervision in Physical Education,
and others. Assessments have been revised as well. As a response to the CEC
report the EPP decided to work with a test that could demonstrate candidates'
content knowledge, since in Puerto Rico Special Education does not have a
state licensure test. All program candidates must pass a departmental test
developed by the Special Education faculty. Math courses for teachers were
created by the Math Department in order to respond to NCTM
recommendations. This program needs further development but
recommendations have been incorporated as well.
2. Based on the analysis of specialty licensure area data, how have individual licensure areas used data
for change?

The main outcomes of the continuous analysis of the assessment system are a
noticeable alignment of content with the state's Licensure exam, the
incorporation of new courses in eleven restructured Specialty Courses
Sequences, and the creation of specific methods courses for each specialty
area. This has yielded positive results in the pass rates in the licensure tests in
Science, math and history. Additional outcomes are the re-evaluation of
admissions criteria and vocational counseling, the refinement of the clinical
experience applications, the keeping of track of the cross references and
relationships between various institutional, state and federal reports, the
presentation of concurrent workshops to meet candidates' needs and a rigorous
process when authorizing licensure tests. The revision of the eleven EPP
programs' sequences resulted in an in depth conversation with representatives
of the content area faculty, intense dialogues in the institutional curriculum
committee that developed an institutional awareness of the proficiencies
needed by candidates. The resulting sequences comply with the institutional BA
requirements, the state licensure norms and SPA standards. Components
embedded in accreditation processes have as consequences that faculty at
different levels have closer relationships with school systems, a systemic UPR
awareness of our common benchmarks and a deep sense of satisfaction when
serving with quality teacher candidates that mainly have simple origins and
backgrounds but impressive capacities and abilities. The accreditation process
brought to the EPP a sense of participation with a larger world class of
educators while keeping in perspective the peculiarities of the Puerto Rican
context. The Cayey EPP has always been characterized for having results above
the island norm thus being appreciated by our state education partners. The
quality of our Candidates it's appreciated in the school districts were they
develop their professional careers. Through personal communications or
education confirmation requests from employers, we know that our candidates
labor in Texas, New Jersey, California, New York, Virginia, Washington State,
Ohio, Florida, Illinois, South Carolina, Korea and Japan among others. Cayey
has kept its standing when the Department of Education of Puerto Rico
classifies according to performance criteria all the EPP programs public and
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private. Cayey holds a rank over the 90's % (see 1.3 University ranking
according to licensure). After the initial NCATE accreditation, steps were taken
to assure an increase of the licensure examination results in Math, Science and
History. The alignments with the PCMAS or licensure exam was improved in all
the areas. In the process it was found that the EPP program needed to be
aware of selecting the depurated data from the College Board and not the raw
reports. The History program was placed in a dormant state even though the
program appeared as promising. Faculty understood that a rethinking of
content was needed to better align with the licensure exam and the SPA
requirements. As a result of accreditation and the SPA recognition process
faculty understood that methods courses had to be discipline specific; that
candidates needed more exposure to school environments; that in science,
research and inquiry needed to be emphasized; that the Physical Education
Program had a chance to be reformulated, ;that in the elementary program
courses in some areas needed to be added; that Spanish and English courses
needed to be added in order to support writing processes; that candidates
needed to be more aware of their students' diverse backgrounds; and that
faculty assessment culture had to mature. A course was created for an
extended 20 hours field experience; Pre practicum EDPE 3087 as a transition
point before the Clinical Experience and as a chance to apply the theory and
experiences of the particular discipline methods courses. Changes in the
program have yielded positive responses (see1.3 PCMAS). The TWS correlate
with the high scores in the Licensure test which are for the Elementary
Professional Competencies; 100%, 96%, 94% and 96 %, Years 2012-2015
(see1.3 PCMAS) as well as with the Teaching Rubric(see 1.1 STR Rubric ). In
the elementary level, reviewers found that InTASC as well as ACEI standards
are met and that this correlates to the UPR Cayey's Licensure Test averages in
elementary, which are consistently above the Puerto Rican average. In the
secondary level the averages of the professional competencies exam have been
for the same years 100%, 95%, 92% and 100%. The levels of complying with
the highest standards correlate positively with the Student Teaching Rubric and
the TWS. Immediately after NCATE first review there was an increase in the
licensure results prompted by the management of a more systematic
assessment system.
3. For Program Review with Feedback only: How does the specialty licensure area data align with and
provide evidence for meeting the state-selected standards?

4. For National Recognition only: How are SPA reports that are not Nationally Recognized being
addressed?

One of the strengths of the EPP is its laborious commitment to maintain and
exceed the standards of the Specialized Professional Associations and national
accreditation. Since the first accreditation it has worked throughout these years
in the seeking of all the necessary modifications to assure quality. The
importance of the SPAs is precisely the way in which it contributes as a tool for
improvement. There is no formal agreement between Puerto Rico and CAEP
concerning SPA recognition but the UPR System considers it necessary for
quality. The Program has an outstanding record with the State Licensure
Teacher Certification Test and the unit's key assessments. In terms of the
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SPAs, currently out of six programs subject to SPA review (Elementary, Special
Education, Secondary Physical Education, Math, English and Science) there are
two out of six fully recognized. Those are the Elementary by ACEI, and Special
Education by CEC. Secondary Physical Education is recognized under probation
by NASPE. The math program needs further development as stated by NCTM.
In the cases of TESOL and NSTA recommendations were incorporated into the
reports sent again march 2016. It is important to note that the
recommendations of each SPA have to do with a closer alignment with the new
TESOL and NSTA standards rather than with the quality of the program. Both
programs have acceptable or outstanding results in the licensure and the
program's key assessments. In July 2016 SPA response for TESOL and NSTA
was "not recognized. The realignment of the rubrics' elements and the creation
of addendums are planned for the science program. The science program has
been successful in working extended field experiences or pre-practicums were
candidates have successfully competed with their students in the Science fair at
different levels and obtaining significant prizes and recognitions as part of the
Howard Hughes Medical Institute grant. Candidates in the science Program
have successfully passed the licensure test and some are studying in medical
schools. In the surrounding regions 18 schools have been impacted with
research inclusive activities in and out the classroom.
The way in which data is presented keeps being one of the key reasons for the
non-recognition status, both the English and Science programs were fully
recognized with each SPA's previous standards. The specificities of both
programs need to be addressed in addendums and in some cases specific new
assessments will be created. The structure of the display of data and
interpretation has to be adjusted. The EPP considers that recommendations are
mainly structure in nature. One of the recommendations concerns the reflection
by candidates about the teacher profile the EPP wishes to see embodied in its
completers. This area has been seriously considered by the faculty. The
Pedagogy and the English Content Area Directors met with the TESOL reviewer,
to stablish an action plan to remediate the non-recognized status. Among the
agreements are to keep on working with the recently created English
Department Accreditation Committee that has as responsibility TESOL. One of
the important points to mention is the fact that among the Spring 2016
completers there were seven high honors in English of which four were teacher
candidates. In the case of Math, the program needed to incorporate courses to
the study sequence, which was done and satisfactorily recognized by NCTM.
Three new courses, the History of Math. Discrete Mathematics and Math for
Teachers were designed and implemented. A test that was requested is in
process. NCTM has given positive feedback on the revised Math Secondary
Curriculum but has recommended that more faculty with teaching experience
should be added to the content areas. This recommendation needs not only the
program's consideration but that of the institution as well. The CAEP
coordinator met with the Director of the Physics-Mathematics Department and
Professors involved in the accreditation. The outcomes of this meeting were;
there is a need to allow a cohort of secondary math candidates to complete the
new revised math sequence (one SPA recommendation is that all candidates
take all courses). The Department that works jointly with the Pedagogy
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Department considers September or March 2017 too early to submit the next
program review. A plan needs to be set up to consider September 2018 to send
a new review, since the status of the program is need of further development.
There are governance instances involved in the changes, like requesting
reclassified candidates into the program to take Math courses specifically
designed for teachers even though they might have the right for substitution.
Another concern is the small amount of candidates in the area that might still
decrease. This last concern needs reflection in terms of; how recruitment in the
area can be augmented successfully when demographics point out to a
reduction teacher candidates The recommendations of NCTM concerning faculty
needs to be addressed from an Institutional point of view and needs time.
Nevertheless it has to be pointed out that in the Math content area faculty there
are an ex sub secretary of education, and a professor who has been a part time
teacher in a UPR Cayey sponsored school. These last professors have
Doctorates in Curriculum and Teaching in Math. Two other professors have
experience in team supervision with a pedagogy faculty member, and many
have collaborated in the creation of math school standards and in training
teachers. In the case of NASPE, faculty has been working in the next SPA report
submission with alignments and addressing specific physical education content
in the key assessments. Results, like in the other specialty areas, are at the
target, outstanding, or acceptable level. The history Secondary has been placed
into a dormant state not for quality reasons as candidates have performed in
the Licensure exam as well as in the key assessment at the required levels. In
the past NCATE Review History had an 80% pass rate or less in the licensure
exam. This has increased through the years reaching the 100% level in two
consecutive licensure testing. In the 2016 the average is 83% (non depurated
data). Candidates performed at the acceptable or outstanding level as evidence
in the upload History Candidates 2013-2016, AFIS evidence. The reasons for
temporarily closing the program have to do with the surplus of History or Social
Studies teachers in the labor market and gaps in the implementation of the
revised curriculum.
State Review Only: Upload State Program Reports here.

Standard 2: Clinical Partnership and Practice
i. Evidence/data/tables (Upload each item of evidence under the appropriate components of the
standard.)

1

TWS.Adjusted Sept. 2016

2.3 Partners design high-quality clinical experiences
2

Clinical Experience Elementary STR

2.3 Partners design high-quality clinical experiences
3

Clinical experience Secondary STR

2.3 Partners design high-quality clinical experiences
4

Activities offered to partners in Schools 2

2.1 Partners co-construct mutually beneficial P-12 partnerships
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5

Activities offered to partners in Schools

2.1 Partners co-construct mutually beneficial P-12 partnerships
6

Advisory Committee as Partners

2.1 Partners co-construct mutually beneficial P-12 partnerships
7

Collaborative agreement used

2.1 Partners co-construct mutually beneficial P-12 partnerships
8

Constructing instruments with partners

2.1 Partners co-construct mutually beneficial P-12 partnerships
9

Informing the CAEP accreditation process to Directors

2.1 Partners co-construct mutually beneficial P-12 partnerships
10

Meetings at the Department of Education

2.1 Partners co-construct mutually beneficial P-12 partnerships
11

Cooperating Teacher Course Final

2.2 Partners co-select, prepare, evaluate, support, and retain high-quality
clinical educators
12

DE evaluations summary

2.2 Partners co-select, prepare, evaluate, support, and retain high-quality
clinical educators
13

Supervisors evaluation by candidates

2.2 Partners co-select, prepare, evaluate, support, and retain high-quality
clinical educators
14

Elementary Field and Clinical Experiences

2.3 Partners design high-quality clinical experiences
15

Presentacion TWSfeb2013

2.3 Partners design high-quality clinical experiences
16

Sample of registered hours Clinical exp

2.3 Partners design high-quality clinical experiences
17

Secondary-Program Clinical and Field Exp

2.3 Partners design high-quality clinical experiences
*

ii. Analysis of evidence (through comparison, benchmarking, trend interpretation, etc.) that makes the
case that the standard is met

UPR Cayey has developed effective partnerships with its surrounding schools
and the Puerto Rican Department of Education (DEPR) so that candidates
develop the necessary skills and professional dispositions to have positive
impact on P-12 learners. The EPP program has the primary responsibility of the
design, delivery and evaluation of all field and clinical experiences in
collaboration with its school partners as regulated by law 79 of 1989 which is
under revision by the Puerto Rican legislature 2015-2016. UPR Cayey, Rio
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Piedras and Humacao participated in the direct revision of this Law. The
collaboration of schools is not limited to the clinical experience; throughout the
candidates' preparation, there are many opportunities in which school teachers
and students visit the university for activities offered by candidates or
professors and candidates visit schools (2.1 Activities offered to Partners upload
1 and 2). In the university home page portal upr cayey under the
Departamentos Académicos-Pedagogía there are resources for future teachers
and for cooperating teachers. For candidates' clinical experience, the creation of
centers responds to Law 149 of 1999 known as the Organic Law and Circular
Letter 10-2004-2005 which regulate the organization and implementation of
the Centers of Student Practice. Supervisors of the clinical experience, school
directors, and cooperating teachers collaborate in formal and informal ways
offering feedback on the design, delivery and evaluation in the various stages
and phases during the process of preparing teacher candidates (2.1
Constructing instruments with partners upload). Meetings with directors to
inform partners of the reaccreditation process was formally organized in the
Cidra-Cayey school district as it was done in the past (2.1 Informing the CAEP
accreditation process). The process of receiving the direct input on particular
issues has been mainly through the Advisory Committee and the informal input
collected by supervisors. The Advisory committee was reorganized in 2014 (2.1
Reorganizing the advisory committee). It is composed of a Physical Education
Teacher, an art Teacher, a history teacher in a technology specialized school, a
director, (there were three, but two are in the US mainland) an elementary
teacher and a secondary one. The administrative level is represented by an
assistant to the superintendent and two former teachers active in different
Mayor's offices. The EPP has set as goal two meetings per year. The evidence
in; 2.1 Advisory committee as partners, include documents such as meetings,
agreements, sample of workshops implementing the advises given by partners,
and signatures of attendees. Significantly they have been implemented as
follows: Extracurricular seminars where candidates have reflected about their
vocation like when teachers that started in 1950 and 1966 were invited. The
protocol of placing candidates in their clinical experience school was adjusted.
The Committee strongly suggested the writing of a teachers'' philosophy, at
least a draft before entering their clinical Experience. It has been stablished
that a teacher needs to know the theories and frameworks that will form
professional practices. The EPP has kept for years a close relationship with its
partners in the Puerto Rican Department of Education not only because it is the
agency that certificates teachers and regulates aspects of the teaching
profession in Puerto Rico but also because two faculty members , one in
Pedagogy and one in a content area have been sub-secretaries. This facilitates
an understanding of the local unit's role in the big Puerto Rican picture. The
Director of the teacher preparation program or the Clinical Experience
Coordinators meets with the Superintendent to initiate the process of placing
candidates. The school principal makes sure that cooperating teachers have a
certification that complies with UPR-Cayey and DEPR criteria. The criteria
include communication and instructional skills, current content knowledge,
models of excellence, years of teaching experience, commitment and
availability to serve candidates, among others. Regularly, the EPP offers a
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course to prepare and certify the public school teachers as cooperating teachers
(2.2 Cooperating teacher course upload). On occasion, this course has been
team taught by a faculty member and a cooperating teacher. Clinical and field
experience placements are made through a mutual arrangement with the unit
between the EPP and its school partners in order to maximize candidates'
learning experience. The EPP maintains a list of the schools and cooperating
teachers that consistently serve the field supervisors and clinical experiences
and that effectively comply with the criteria established. Their compliance is
known through interviews with directors, conversations with supervisors and
candidates. There is no formal evaluation of cooperating teachers but meetings
with the supervisors provide meaningful input. Since the Department of
Education evaluates teachers and EPPs have recently gained access to that
information, the performance of teachers who have graduated from Cayey and
serve as Cooperating teachers can now be assessed from those evaluations(2.2
Evaluations DE and in 4.1). From the list given of the total completers in
professional careers, of 123 teachers graduated from Cayey, 57 were evaluated
by the DEPR. A 77 percent of our completers performed at the Competent and
Exemplary levels. Once the teacher candidates are evaluated and qualified to
carry out the clinical experience, the EPP director informs the District's
Superintendent that the process of placing candidates is initiated. Candidates
are informed of their admittance to the clinical experience through a letter that
describes all the requirements and protocols. They are invited to an orientation
as well. The Clinical Practice Supervisor or the EPP Director communicate with
school principals to coordinate placing candidates with the available qualified
cooperating teachers in their schools. Once candidates are oriented and
conveniently registered they are ready to go to their school. Teacher candidates
are formally introduced to their respective clinical practice principal and
cooperating teacher by the clinical supervisor or are sent to the schools
currently serving as clinical experience centers. After the placement process
supervisors and cooperating teachers coordinate the calendar for visits,
evaluation, and other activities. Candidates are formally registered in the
Department of Education as candidates by means of official lists submitted to
the DEPR every semester . In Puerto Rico all schools are clinical experience
centers and for a time the collaborative agreement was signed (2.1
collaborative agreement used). The agreement has been revised and will be
used again in fall 2016.
The clinical experience as well as the field experience or pre-practicum are
courses (2.3 Clinical and Field experiences ) that require different amount of
hours (2.3 sample of registered hours). For the first two weeks of the clinical
experience, candidates observe the cooperating teacher which provides the
opportunity to become familiar with the rules and routines of the classroom.
After the observation period, the candidate with the help of the teacher
assumes the responsibility for teaching one or two groups of students. After
that, the candidate assumes a full role of teaching under the supervision and
with the assistance of the cooperating teacher and the clinical supervisor. Once
the semester is in place Teacher Candidates participate in all activities
organized by the DEPR and by the EPP. Lectures or workshops that relate to
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their specific needs are offered by School teachers or Professors ( 2.3 TWS
presentation. Starting in fall 2016 candidates and cooperating teachers will
evaluate the clinical supervisors (2.2 supervisors evaluation by candidates).
In the clinical experience two main assessments provide evidence of candidates'
performance, the Student teaching rubric and the Teacher Work Sample (TWS).
(2.3 Clinical experience see 1.1 ). The rubric was revised and implemented in
fall 2016. The lesson plan is not one of the key assessments but it is embedded
into the other instruments (2.3 Plan). Supervisors visit Candidates three times,
for a diagnostic visit, follow up and summative final. Candidates, supervisor and
the cooperating teacher jointly conduct assessments of candidates'
performance throughout clinical practice. Those that do not comply with all
requirements are counseled according to each case.
Standard 3: Candidate Quality, Recruitment and Selectivity
i. Evidence/data/tables (Upload each item of evidence under the appropriate components of the
standard.)

1

Monitoring progress

3.4 Creates and monitors candidate progress
2

STRubric all programs 2016

3.5 Candidate positive impacts on P-12 students
3.6 Candidates understand the expectation of the profession
3

TC Service all spas Dissagregated

3.3 Monitors attributes and dispositions beyond academic ability
3.5 Candidate positive impacts on P-12 students
4

TwSRubric all Programs

3.5 Candidate positive impacts on P-12 students
5

TU Teaching unit all Dissagregated per Program

3.5 Candidate positive impacts on P-12 students
6

Activities Open House_Posters_Visits Final

3.1 Recruits and supports high-quality and diverse candidate pool
7

Cert 111 (2014-2015)

3.1 Recruits and supports high-quality and diverse candidate pool
8

Recruitment List Schools DE_CUA_School Origin_Admission Summary

3.1 Recruits and supports high-quality and diverse candidate pool
9

Simulated and real admissions summary

3.1 Recruits and supports high-quality and diverse candidate pool
10

Entrance averages discussions

3.2 Sets selective admission requirements
11

Grades EDFU 3001-3002
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3.2 Sets selective admission requirements
12

High school averages 2013-2015 and High School Median Final

3.2 Sets selective admission requirements
13

Policies

3.2 Sets selective admission requirements
14

Clinical Exp. application 2015 with philosophy

3.3 Monitors attributes and dispositions beyond academic ability
15

Diversity tracking system Evidence Final

3.3 Monitors attributes and dispositions beyond academic ability
16

Summary Diversity tracking 2015-2016

3.3 Monitors attributes and dispositions beyond academic ability
17

Activities for Candidates in Clinical experiences_Counseling Promotion
Final

3.4 Creates and monitors candidate progress
3.5 Candidate positive impacts on P-12 students
18

Clinical Experience Documents Final

3.5 Candidate positive impacts on P-12 students
19

Completers_Exit Average_Licensure Test takers Final

3.5 Candidate positive impacts on P-12 students
20

for Candidates 2016-2017 Diversity summary

3.5 Candidate positive impacts on P-12 students
21

Summary of approved and denied Clinical exp

3.5 Candidate positive impacts on P-12 students
22

Candidates Self Perception of Profile 2016-2017

3.6 Candidates understand the expectation of the profession
*

ii. Analysis of evidence (through comparison, benchmarking, trend interpretation, etc.) that makes the
case that the standard is met

3.1 UPR Cayey demonstrates that its goal is the development of quality
teachers in all the phases of the program. The EPP program recruits, forms,
monitors and evaluates
highly qualified candidates from a diverse population from the surrounding
service area. These candidates are committed to their profession and
demonstrate through external evaluations, like the licensure exam, to be
among the best. Aggregated data for all PR Cayey students admitted show that
in 2013-2014, 488 out of 855 came from public
schools; in 2014-2015, 459 out of 788 came from public school; and in 20152016; 474 out of 826 were from public schools( 3.1 see recruitment and exhibit
in the admissions office). The recruitment plan aims at communicating warmly
and enthusiastically the teaching vocation to all while stating the EPP's
description of a highly qualified professional and personal profile. The
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University of Puerto Rico as a system has its recruitment norms, regulations
and procedures which apply to UPR
Cayey. The admissions office is responsible for developing an encompassing
plan that supports all departments (including the EPP) in their particular
recruitment efforts. These activities include promotions, Open Houses,
Academic Expos and fairs, high schools visits to campus, visits to service area
schools, counseling and one to one communications. In the past years the
decreasing interest in the teaching profession among high school graduates has
been compensated by the increase of university students and professionals
wanting to pursue a professional certificate in teaching when already holding a
higher education, or pursuing a double BA. The
same selectivity criteria apply to all the various routes of entrance and
development. The same requirements apply to regular candidates and alternate
route candidates. Personal communication is a way to influence career
decisions, that's why the EPP program staff and candidates participate willingly
in promotional activities. In 2014,
2,931 students attended Cayey's Open House. In that activity the EPP program
table was hosted by teacher candidates and faculty members (3.1 Activities:
Open House).
A poster and a flyer was used as promotion (3.1 Activities :Poster). In order to
communicate the need for teachers in a more personal manner and to sustain
the collaboration with schools the EPP program visited in 2015 with the Spanish
Department Chair two sending schools to promote the profession(3.1 Activities:
visit to school). Schools come to Cayey, as a school initiative, invited by the
Admissions Office or by the Pedagogy department to receive orientations and to
promote teaching careers and the vocation (3.1Activities: visits to Cayey). The
CUA recruitment project it's an institutional initiative to make the university
accessible to disadvantaged communities through tutoring, mentoring and
explicit presentation of university careers. Candidates work as tutors and the
EPP Director is part of its advisory
committee (3.1 Recruitment: CUA). In 2016 the University of Puerto Rico
sponsored a study fair in the city of Ponce where all the eleven campuses
promoted their programs. UPR Cayey participated with exhibits. 3.2 UPR Cayey
and thus the EPP recruits from the best qualified candidates of an extensive
array of backgrounds using a well thought process that has a structured
protocol that includes instances of promotion, scrutiny and reflection. During
the years 2013-2014, 2014-2015 and 2015-2016 candidates admitted to the
EPP show that high school averages are mostly between 4.00 to 3.00. The
average GPA for the three cohorts are above the 3.0(see 3.2 high school
averages). In three years only 28 Candidates had averages in the range from
2.97 to 2.32( in 3.2 High school
averages ). During these years the program had 421 candidates admitted, of
those admitted 393 or 93% had averages of 3.00 and above. Only a 0.066%,
28 Candidates,had lower averages. When we observe the table, the average of
averages of those admitted range above 3.0. CAEP expectations on admissions
are met. Each individual high school average in combination with the entrance
examination test average is used to obtain the Institution's IGS (general
admission index).
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In terms of the qualifications that high schools report, candidates comply with
the quality expectations for CAEP. The EPP program believes that the extended
process of admissions supports a reflective endeavor. The admissions process is
as follows: high school students apply to UPR, selecting their area of studies.
After this process a simulated admission is produced(3.2 high school averages;
IMI) to see applicants for each program. Then the Academic Dean requests
from all directors the minimum IMI for the Academic year. Using the IGS as a
base, the IMI is stablished per program. The IMI is a composite average
consisting of school average
and the results of the College Board Entrance examination test. The institution
examines each year its admissions IMI (entrance average) according to each
program needs. The numbers of real applications (3.2 preceding summary) are
decided after an in depth analysis. These numbers are used to deliberate with
the dean and directors. Each program presents what they consider should be
the real numbers to be admitted and the final averages. The EPP program has
raised its IMIs taking into consideration retention, the need for qualified
teachers in all areas, the trends in the Department of Education, the state
licensure certification requirements
and the requirements of the specialty content area. Candidates are admitted to
Cayey from high school with GPA s over the 2.50 to 3.0 points or more (3.2
High school averages IMI data , enrollment). With the number of applicants and
the selected IMI a number of possible admissions is determined in a simulated
admission. This is a quantitative number presented in tables for the first
admissions scenario. This is done with real cases. These are elements of the
discussion for finally determine the profile of the possible cohorts (3.2 Entrance
average discussions). In this meeting the EPP program has a chance to
reconsider IMIS and capacity. The EPP program,
is consulted before decisions are also deliberated in the Academic Senate. From
these new numbers another admissions scenario is produced which is called the
simultaneous. This will be the real admissions. A reconsideration process is set
for those that were not admitted. Candidates denied, that by chance have
disabilities have an appeal process regulated by In Law 250 and the UPR
Government Board Certification 111 of 2014-2015. This appeal if accepted at
UPR Systemic level will start an evaluation process which in UPR Cayey consists
of a committee composed by the counseling office, the department's chair of
the intended faculty and admissions officer. In the year 2016-2017 a teacher
candidate was admitted using this process (3.1 Certification 111). In order to
be fully admitted to the program candidates need
3.0 average in two of the fundamental courses in education, EDFU 3001-3002.
In general candidates averages in Edfu 3001-3002 were only low in 2011 ,just
after accreditation and before the realignment for licensure and the subsequent
adjustments of the program (3.2 EDFU grades). The gate keeper is kept. In
2016 the interconnected averages of the educational foundation courses is what
reshapes the gate keeper. Further development in this area of admissions will
eventually take place. From April 2014 when they are reclassified they need the
same average in two of the following EDFU 3001, 3002, 4019, and 3007. This
has led to conversations in terms of the gate keeper courses that are not
concluded. To hold a teaching certificate a 2.80 was required until July 1, 2016.
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After that date a 3.0 points average will be necessary for the GPA and the
specialty area. Candidates are counseled at admissions and throughout their
program in the areas of their degree, certification and accreditation. 3.3
Candidates dispositions are assessed throughout the program through various
means. The community service project, section 3 assesses the candidate's
development of the mutual learning processes: the personal ones and those of
the community (3.3 TC service). The averages in the community service rubric
sections range from 2.6 to 2.9 which is at the outstanding level (years 20132014, 2014-2015, 2015-2016). This corresponds to InTASC Standards 3:
Learning Environments, Standard #9: Professional Learning and Ethical Practice
and Standard #2: Learning Differences. Candidates demonstrate typical
features of the profession including a disposition towards diversity. There are
elements in the rubric that demonstrate a disposition to contribute to a
community from the competencies of a teacher. If the possibility of service is
significant and merits and requires time investment the candidate has
dispositions for the career. The candidate is going to invest at least 30 hours in
a non-remunerated service in a community into which he/ she will be a member
through service. Qualitative data is recorded from open ended questions in the
Diversity Tracking System where candidates have an opportunity to reflect
about diversity issues (3.3 Summary Diversity tracking ,Template and
questions translated). Candidates have to submit the Diversity Tracking Service
form after the fundamental courses, the community service, the pre-practicum
or extended field experience and the clinical experience. As part of the clinical
experience application candidates present a draft of their Teaching Philosophy
where dispositions are again assessed by clinical experience supervisors ( 3.3
Clinical exp. application with philosophy). It is a requirement for the clinical
experience application in order to further develop this culture of assessment.
Candidates show sensitivity and awareness in areas like language problems,
attention deficit disorders, poverty populations, racial sensitivity, and gender
issues.
3.4 Counseling in individual sessions or in groups are a key in monitoring a
candidate's progress. Every semester the office of the Dean of Academic affairs
devotes a week or two to counseling (3.4 Activities clinical ;counseling poster).
Tracking is done in terms of their study sequence, key assessments and
requirements and the transition points (3.4 (see Monitoring progress). There
needs to be a monitoring of the candidate's progress in order to develop the
competencies that build the teacher's profile. When a candidate does not
achieve the minimum expected averages he/she is advised into postponing the
clinical experience until the desired requirements are obtained.
Candidates are advised to voluntarily change specialty when trends in their
course grades are found. Grades in general meet the desired expected levels.
UPR Candidates usually exceed in their last transition point or exit point which
is the clinical experience. The trend is that completers that pass this stage also
pass their licensure exam. In the years recorded in 3. 5 Completers, there is an
obvious trend of a larger number of secondary level applications for the
Licensure test PCMAS, 151 for elementary and 272 secondary. From 2013 to
2015 of 151 elementary applicants, 88 took the test, of those 88, 85, passed or
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a 97%. In the secondary program from a 272 applicants, 137 were takers;
from that number 131 passed for a 96%. Not all the Candidates that apply take
the exam and not all them
authorize the College Board to inform. The process of authorizing PCMAS at the
exit point seems reliable and rigorous. Completers are officially evaluated by
the Registrar's Office, (3.5 PCMAS) according to the particular study sequence
in terms of their BA, but the application to the clinical experience is the real
gatekeeper to their exit. At this point the EPP program thoroughly studies each
application. Candidates need to evidence having completed at least one
Diversity Tracking System reflection, satisfactory completion of the
corresponding teaching unit, the community service , the field experience and
the grade point average required for licensure. Candidates compose a draft of
their teaching philosophy, as suggested by the advisory committee as a way to
have them enter to the clinical experience with an
awareness of their personal profile. These files are reviewed and analyzed by
the candidate's clinical supervisor, by the clinical experience coordinators and
by the department chair (3.5 summary of approved Clinical exp.). The clinical
experience is postponed when the candidate needs to improve an area. A letter
is sent to the candidates explaining in detail the clinical experience
requirements and expectations ( 3.5 Clinical exp. documents). The graduation
cohorts of 2013, 2014 and 2015 consisted of 108, 83, and 65 respectively. The
majority of the mean and median of the exit averages or graduation averages
of those groups per program are between 3.00 and 4.00 points. Only in two
programs, elementary science there is a 2.60, it is at the acceptable level, and
2.97 and in the elementary math 2.97. The EPP evidences that the lower scores
are still above the norm (3.5 Completers; exit averages). The monitoring of the
candidate's competencies is achieved in its passing through the community
service, the teaching unit, the str and the tws (3.5 all program see 1.1) as
assessments of learning and for learning. These are learning experiences that
empower the candidate with the scaffolding of faculty. Candidates' self-analysis
during the clinical experience revealed that they perceive themselves as
competent in organization, their exposure to various scenarios, being leaders,
their joy of teaching, knowledge on how to find differences and the context,
imagination and creativity for planning and the transcendental act of teaching.
Candidates evidenced an understanding of their profession. Sections of the
teaching rubric include reflections about the multidimensional codes, ethics and
standards. The average aggregated data for this section is 2.91(3.6 S T all
Programs see 1.1). Orientations on how to implement the TWS have been
worked out through co-curricular workshops sponsored by the clinical
experience committee and program coordinators. In Fall 2016 candidates had
an all day workshop in the Technology Lab where 20 candidates (there are 27
in the clinical experience see Activities) attended. During the clinical experience
candidates have diverse activities to support their process, in particular the
Science Secondary candidates had the benefit of the Howard Hughes grant on
research (Activities 3.5).
Standard 4: Program Impact
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i. Evidence/data/tables (Upload each item of evidence under the appropriate components of the
standard.)

1

Appendix 2 CAEP

4.1 Completer impact on student growth and learning
2

Discussions of results

4.1 Completer impact on student growth and learning
3

Appendix 3_4 CAEP Final

4.2 Completer effectiveness via observations and/or student surveys
4

Puerto Rico Teacher Evaluation System

4.2 Completer effectiveness via observations and/or student surveys
5

Appendix 5caep4

4.3 Employer satisfaction
6

Directors Questionnaire-Cayey 2016

4.3 Employer satisfaction
7

Employers survey Data analysis

4.3 Employer satisfaction
8

Attachment 6caep

4.4 Completer satisfaction
9

Completers questionnaire2016

4.4 Completer satisfaction
10

Completers survey data analysis

4.4 Completer satisfaction
11

Licensure test survey completers satisfaction

4.4 Completer satisfaction
*

ii. Analysis of evidence (through comparison, benchmarking, trend interpretation, etc.) that makes the
case that the standard is met

Introduction: The program has been using different strategies and state and inhouse measures to demonstrate the quality of our completers preparation and
to assess their impact on 4-12 student learning and development. These data
shows that our completers are effective teachers who impact 4-12 students
learning and development and are satisfied with their academic and
professional preparation and that their employers recognized their quality.
4.1 Completer impact on P-12 Student Learning and Development
Completers impact on 4-12 students learning has been an ongoing focus of
assessment development. The EEP faculty conducted several important inhouse meetings with the Puerto Rico Department of Education (PRDE) staff to
address the need to gather, develop or implement an assessment process to
accurately document the impact that our program completers have on 4-12
student learning. During those meetings the program was informed about the
approval of the Flexibility Plan in 2012 by the United States Department of
Education (Attachment 1- Exhibit Room). In the Flexibility Plan were proposed
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a new student standardized test (META-PR), a rigorous new teacher evaluation
process, and a data dashboard linking teachers' performance with student
academic achievement. During the meetings an agreement was reached
regarding the availability of data from the results of 4-12 students' academic
performance in META-PR and program teachers' performance in the New
Teacher Evaluation System. META-PR was pilot tested in academic years 20132014 to 2014-2015 and it was administered for the first time in April 2016. The
META-PR is administered annually to all students and complies with state and
federal requirements, and the agreement the PRDE has with the U.S.
Department of Education including the new federal law Every Student Succeeds
Act (ESSA). META-PR, as it was Prueba Puertorriqueña de Aprovechamiento
Académico (PPAA), assesses students' academic performance in grades 4, 5, 6,
7, 8, and 11 in the subjects' areas of Mathematics, Science, Spanish, and
English as a Second Language. For the grades and subject areas not tested by
META-PR alternative assessment such as: portfolios and performance
assesemnent are being considered for development. It is expected that during
School Year 2016-2017 the alternative assessment will be developed, validated
and available for full implementation in school year 2017-2018. Meaning that
the TPP will be able to fully comply with this data requirement. Also as a
consequence of these meetings, data regarding students academic achievement
in Science, Mathematics, Spanish and English as a Second Language as
measured by grades and the results of Prueba Puertorriqueña de
Aprovechamiento Académico (PPAA) which was implemented to comply with the
No Child Left Behind (NCLB) were provided to the program. The program's
faculty established the Caguas Educational Region as our main service area
because is where more than 90 percent of our candidates are placed for field
and clinical experiences and because a significant numbers of our completers'
prefer and are more likely to be employed in this Region. Therefore, an analysis
of the results from META-PR and PPAA are presented comparing the Caguas
Educational Region and the rest of the Island ( 4.1 Attachment 2). Results from
2012-2013 shows that students in the Caguas Region exceed state averages in
all subject areas for 4th and eight grades. In eleventh grade students
performed better in Mathematics and Science than the Island. In Spanish and
English as a Second Language in eleventh grade performed lower than the
Island. The program can infer but not definitively state that UPR-Cayey
completers caused the high ranking making a contribution to student growth in
grades 4th to 8th(see Discussion of results4.1) 4.2 Indicators of teaching
effectiveness
The TPP has implemented several strategies to demonstrate completers'
professional knowledge, skills and dispositions proposed by the program. Even
before it was required by the PRDE, the TPP aligned all courses syllabus, main
courses assessments and program assessments programs' courses with the
Puerto Rico Teacher Professional Standards. The TPP also aligned all courses
syllabus, main courses assessments and program's assessments to the INSTAC
2013 Standards. During pre-clinical experiences our completers conduct four
classroom observations focusing on how students learn, teach at least one
lesson and reflect with their mentor and peers about his and their student
learning experiences. During their Clinical Experience completers implement a
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Teacher Work Sample with their students to evidence his ability to improve
student achievement. They also conduct formal and informal interviews with
their Mentor teacher and the Clinical Supervisor regarding what, how, and how
much their students are learning as a consequence of their classroom
performance. Cooperating teachers actively participate in their evaluation
providing them positive feedback and specific recommendations in the areas in
need of improvement. Besides, Clinical Supervisors interview cooperating
teachers and principals regarding our completer preparation during the Clinical
Supervision Experience. The evidence shows that both cooperating teachers
and principals are highly satisfied with their academic and professional
preparation and that our completers contribute to their students' academic
achievement as measured by grades and the results of the state standardized
test. At the end of the Clinical Experience, completers complete a Teacher
Report Card Survey. In the May 2016 administration (N=11) they reported high
percentages of agreement (91%) for the following items: developed the subject
matter knowledge necessary to create effective learning experiences for their
students; developed knowledge about how students learn and ways to create
opportunities for the academic development of each of them; and provide
learning opportunities to serve different students needs, among others. Every
year, the Director and faculty members carefully examine completers
performance in the Puerto Rico Teacher Certification Exam Test (PCMAS) which
shows their high level of preparedness. As a matter of fact, our graduates'
performance in the PCMAS places the program in the top 8 across the island
(out of 39 programs). Completers and Employers satisfaction surveys have
been administered but not in a systematic way. This information has been used
for continuous program improvement(see Puerto Rico Teacher Evaluation). In
Fall 2016, after the delays presented with the new evaluation system, the EPP
decided to develop and conduct a Case Study to collect data regarding our
completers' performance and their impact on 4-12 students learning and
development growth. The case study explores 3 research questions: What is
the impact of completers' preparation on their students learning and
development? ; How is their teaching learning and assessment process aligned
with InTASC and PRDE Teacher Professional Standards?; and How satisfied are
students with the classroom instruction received by completers?. The case
study will be conducted in 3 schools: one urban elementary, one rural
intermediate and one urban high school. Completers will sign a consent form
for the case study activities that will take place in their classroom. An
information letter regarding the need and importance of the case study will be
send to the Puerto Rico Department of Education Officials: Secretary of
Education, the Regional Directors and Superintendents of the areas in which
completers work. Completers will send a letter of consent (provided by the
Program) to the parents of her/his students. A pseudonym will be provided to
all participants to protect their identity. Different strategies such as
observations protocols, structured interviews, students' questionnaires and pre
and post subject tests and teacher created assessments will be used to collect
data. To protect their identity completers participating in the case study will
assign pseudonyms that will be associated with all data collected regarding
classroom practices and student work and assessments samples. At least three
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classroom observations visits will be conducted, teachers and students
questionnaires and interviews will be administered. The case study will be
conducted from October 2016 to February 2017 so that preliminary results will
be available for the site visit. 4.3 Satisfaction of Employers
Employers are invited to participate in the Bi- annual Advisory Council meetings
in which they present recommendations for program improvement. Every three
years they complete a satisfaction questionnaire. Recently a questionnaire was
distributed in the School District to collect their opinion and satisfaction with
program graduates. Although multiple efforts were made to obtain their
feedback only data from seven (N=7) public school principals was collected:
one from a elementary (K-6) school, one from K-9, 3 from junior high school,
one from vocational school and one from a high school. The employers' schools
were located in a urban area (N=6) and one in rural (N=1). The number of
special education students in those schools range between 8% to 43%. Four
school directors had at least 2 completers in their school during the last five
years and two of them reported having between 15 and 20. The questionnaire
consists of four main sections: 1. School demographic data; 2. Employers
opinion about completers' professional competencies; 3. Employers evaluation
of the extent that completers performance is aligned to the program
philosophy; and 4. Employers general opinion about the main strengths of
completers; competencies and dispositions necessary to be a successful
teacher; overall quality of the program; activities or initiatives develop by
completers to improve the academic achievement of their student; and
completers professional achievements.Seventy percent of employers evaluated
the program "as excellent" and 30 percent as "good". Eigthy- six indicated that
our completers received promotions and are assigned to important task in the
school. When asked about the three main strengths of our program completers,
57% of the employers indicated: subject matter content knowledge, lesson
planning and their general professional performance. Forty-three of them
indicated: integration of technology; lesson implementation; use of
assessment; development of effective learning environments; and
communication skills. Regarding the question about the three competencies
that the program must guarantee that completers must have to be a successful
teacher, seventy one percent of employers mentioned content knowledge of
their subject. Forty-three percent of them indicated: lesson planning,
evaluation of learning, integration of technology and commitment to
professional development(see employers survey data analysis). 4.4 Satisfaction
of Completers Collecting, sharing and analyzing data regarding our completers'
satisfaction with their academic and professional preparation are ongoing
activities in the program. Anecdotal data is always collected from completers
when they come back for retraining, request a letter of recommendation to
continue their professional preparation in or outside the island, when they are
getting a teacher job in the US mainland, or when they become cooperating
teachers of our candidates. Formal data from our completers is collected during
the Clinical Experience through the Teacher Report Card and the PCMAS survey.
Results from the PCMAS survey reveals that completers: are satisfied with their
academic and professional preparation (97%); 75% consider "very adequate"
their competency and understanding of the subject area that they will teach;
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99% consider "adequate" the pedagogy courses (71% "very adequate") and
75% evaluated the clinical experience as "very adequate".
Standard 5: Provider Quality, Continuous Improvement and Capacity
i. Evidence/data/tables (Upload each item of evidence under the appropriate components of the
standard.)

1

Monitoring progress

5.3 Results for continuous program improvement are used
2

Clinical Experience Elementary STR

5.2 Quality assurance system relies on measures yielding reliable, valid, and
actionable data.
3

Clinical experience Secondary STR

5.2 Quality assurance system relies on measures yielding reliable, valid, and
actionable data.
4

Assessment system table and submission form example

5.1 Effective quality assurance system that monitors progress using multiple
measures
5

STR and Plan revision process

5.2 Quality assurance system relies on measures yielding reliable, valid, and
actionable data.
6

Teaching Rubric statistical analysis

5.2 Quality assurance system relies on measures yielding reliable, valid, and
actionable data.
7

Report EPP status Senate May 015

5.3 Results for continuous program improvement are used
8

Faculty Meetings

5.3 Results for continuous program improvement are used
9

Academic Senate _76 (2015-16)

5.4 Measures of completer impact are analyzed, shared and used in decisionmaking
10

EPP Annual Report 2014-2016 Final

5.4 Measures of completer impact are analyzed, shared and used in decisionmaking
11

Advisory Committee as Partners

5.5 Relevant stakeholders are involved in program evaluation
12

Advisory sub committee for the selfstudy 016

5.5 Relevant stakeholders are involved in program evaluation
13

Announcing examples
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5.5 Relevant stakeholders are involved in program evaluation
14

Authorization methods courses EDFI 4018 Y EDPE 4155

5.5 Relevant stakeholders are involved in program evaluation
15

Request for changes in sequences 2012

5.5 Relevant stakeholders are involved in program evaluation
16

EPP Report Final

5.5 Relevant stakeholders are involved in program evaluation
17

Report Card Survey- Mayo 2016

5.5 Relevant stakeholders are involved in program evaluation
18

Statistics of the Community Service

5.5 Relevant stakeholders are involved in program evaluation
*

ii. Analysis of evidence (through comparison, benchmarking, trend interpretation, etc.) that makes the
case that the standard is met

The EPP uses multiple measures to can monitor candidates' progress and
completers' achievement as well as operational effectiveness. Systematic
qualitative and quantitative assessments have established a culture of
assessment in the EPP (5.1 Assessments System). UPR Cayey has benefitted
from NCATE and CAEP's processes in the development of a quality assurance
system. The sharing, analysis, and interpretation of data collected from
assessments, as well as input from formal and informal dialogues with
members of the EPP and with stakeholders, are tools used to monitor and
improve the program effectiveness. The EPP's assessments have been revised
according to recommendations offered by faculty and teachers as well as from
professional organizations. The teaching rubric (STR) being one of the wide
program assessment has been subjected to in depth revision processes
including an interrater reliability process and discussion (5.2 evidences). The
former rubric data available was used to develop (fall 2016) a Cronbach alpha
analysis. The Cronbach alpha coefficient for the rubric is 0.93. The assessment
is valid and reliable. The same statistical analysis was applied to the data
collected with the community service rubric, TCS. The analysis yielded a 0.91
coefficient with only one item that needs revision. These processes assist
faculty in correlating the received recommendations with the statistical
analysis. The EPP continues to grow in creating a larger collegiate assessment
awareness. The EPP has stated that communication to all parties is the
strongest tool in assessment and data driven culture. The EPP regularly and
systematically organizes meetings where information is disseminated,
suggestions proposed and agendas created. In all these meetings questions for
reflection are considered, quantitative and qualitative data are shared and
notes are taken that in turn become modifications to the program
(5.3 faculty meetings 1 with the Academic senate numbered 8,9, ). The dean's
office sets the formal institutional protocols for changes which are directly
related to the academic senate responsibility and to the Vice Presidency of
UPR's Academic Affairs. Shared evidence demonstrate the EPP's commitment to
receiving feedback from all constituents and to inform all about its processes.
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Faculty members teaching courses with key assessments submit data to the
Professor in Charge. When the data base was in operation data were stored in
the data base; currently data are stored in excel spread sheets or directly to
the SPA forms (see 5.1 Assessment submission form). CAEP coordinators are
responsible for requesting the information submitted to create reports. Spa
writers in Science, Elementary, Physical Education, English, Special Ed. and
History are also counselors in these areas, giving counseling a larger scope and
sequence awareness. The EPP has been consistent and perseverant through the
years in the use of its main key assessments (5.4 annual reports). These are:
the teaching (TU) -CAEP 1, 2 & 5 ; the student teaching rubric (STR)-CAEP 1,2,3 & 5 ; the teacher work sample (TWS)- CAEP -1,3& 5 ; and the community
service project- CAEP 2,3 & 5. The surveys encompass the following CAEP
standards: employers and completers surveys -CAEP 4 & 5, diversity tracking
system - CAEP 1, 3 & 5, the report card survey-CAEP 4&5. The diversity
tracking system has been useful in assessing the candidate's growth. The
student teaching rubric and plan have been revised for both levels( 5.2 STR Plan revisions). In 2016 a revised version of the completers survey and a new
employer survey were sent. The advisory committee represents one of the
EPP's important partners (5.5 Advisory committee as partners) This committee
has provided recommendations to the program supporting CAEP standard 2.
Among the ones recommendations that have been implemented are ; a
presentation where candidates reflect about their vocation, the improvement of
the protocol for placing candidates in their clinical experience, and the
candidates writing a draft of a teachers' philosophy as part of the admission
process to student teaching. The writing of the philosophy relates to CAEP 3.
One recommendation has been to provide techniques for classroom and school
crisis management (5.5 workshops announcements ).The advisory committee
was invited to a meeting in 2016 to receive information regarding the self
study. Those that attended decided to compose a subcommittee. After they met
twice in a school to analyze the self study's teaching rubric table of data to
make recommendations. They made recommendations for those averages that
even though are at outstanding level or acceptable need reinforcement (5.5
advisory subcommittee). They will be invited again fall 2016. The NCATE past
accreditation recommendations, that are the basic questions of all annual
reports, have been shared with the academic senate and the advisory
committee as well (5.5 Report EPP status). During the past three years (5.4
Annual reports) there has been improvements reported. In the 2014 CAEP
annual report the creation of subject specific methods courses for secondary
was in its initial stage, the collection of data for the Report Card survey was
weak, the Diversity Tracking was proposed for May 2014 and the curricular
sequences were revised but still undergoing internal UPR processes. The past
three years have been invigorating to the program as the CAEP 2015 annual
report showed. The program has been consistent in its use of the key
assessments, the surveys responses increased and the history program had a
100 % rate in the licensure test and the specific methods courses were
implemented. Even though revisions of the curricular sequences were still in
process, improvements were seen. Content knowledge has been for long the
EPP's target standard and a raise in PCMAS (92% summary pass rate) indicates
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it. The 2016 annual report showed that the History program kept its trend of a
100 % passing rate. This program was placed into a dormant state after an
analysis by faculty. The surplus of Social Studies teachers makes the program
not cost effective. The last group of candidates was accepted in fall 2016. The
candidates enrolled will continue to be assessed with the same instruments
until the last candidate completes the program. The revision of the study
sequences started in 2013 with the approval of the UPR's Vice-presidency of
academic affairs, resumed in 2015 and finished in 2016( 5.4 Academic Senate's
76). The success of the process is evidenced by sequences complying with BA
and teachers certification requirements and accreditation quality assurances.
The Data base was discontinued as not being cost efficient, but this has not
hindered the assessment system and data collection. The las two SPAs fully
recognized were submitted when it was already not in use. The plan for
measuring completers' impact on P-12 students is being designed (CAEP
Standard 4) and will be implemented Spring 2016. The Puerto Rican
department of education reports to Title II and to the Presidency of the UPR
system the ranking of its EPPs. In 2014(5.5 EPP ranking) the EPP received a
93% that classifies it as excellent.
III. Cross-cutting themes
a. Statement of integration of diversity
*

i. Analysis of evidence that demonstrates diversity integration

The Diversity Tracking System registers qualitative data of candidates'
reflections showing their dispositions. Respect, equity, diversity, ethical
practices, and ways Of using experience to judge and calibrate personal values,
are among the array of demonstrated dispositions. The assessment intends to
be also a learning process where candidates develops a commitment to
understand personal frames of reference, potential biases and their possible
impact on relationships with learners and their families. Teacher candidates are
expected to value the Puerto Rican society and culture within its economic,
technological, cultural, spiritual, and intellectual elements that impact their
educational and professional practice. Puerto Rico is a Hispanic island with a
large population of black Puerto Ricans and minorities of the Caribbean. It is
also diverse when one is able to see in the context cultures within the culture.
The teacher candidates are expected to demonstrate an understanding of the
different learning styles, multiple intelligences, talents, profiles of strength, and
social, cultural and individual differences when creating learning experiences.
Candidates must also be aware of differences based on ethnicity, race,
socioeconomic status, gender, exceptionalities, language, religion, sexual
orientation, and geographic area. Because of the EPP's characteristics, special
emphasis is placed on diversity in terms of metropolitan, urban and rural
students and exceptionalities (see Diversity upload : Diversity tracking system
reports). Candidates are expected to answer the survey (Diversity Tracking
System template and open questions translated evidences) on four occasions
during their BA. : first after their basic courses Human growth and
development, Educational philosophy.
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Social foundations of education and Educational psychology. The second
instance of reflection is when they have finished their
community service. The third is after their extended field experience or Prepracticum and finally after their clinical experience. The intended purpose is to
monitor their process of maturing into showing respect and sensitivity towards
the other. The number of surveys collected from May 2015 to May 2016 is a
174 in repeated count ( summary of Diversity tracking 015-016). Faculty is
asked to read the qualitative data to share in meetings. In faculty meetings
answers are read or summaries presented. The key assessments that have
elements related to diversity are: the teaching unit (TU), the student , teaching
rubric (STR), the community service project (CSP), and the teacher work
sample (TWS In the community service the aggregated data for 21 semesters
N: 338 candidates, revealed a 2.78 average or performance at the outstanding
level. In section 1 of the teaching unit (TU). Description of the teaching unit
using the frameworks of theory; the candidate writes a short essay were the
theory that supports the unit is presented including diversity awareness. In this
section
the average for 19 semesters of aggregated data is 2.70 which is at the
outstanding level(see TU table section 1). In the student teaching rubric (STR)
there are five elements that evidence that the candidate knows, understands,
respects and responds to diversity . In this section the score of 22 semesters is
62.85 and the average 2.86. There is an increase if the average of the teaching
unit (TU) is compared with the teaching. In the unit 2.70 and in the
rubric ,2.86. The teaching unit precedes the teaching rubric. Candidates
demonstrate growth as they move from one assessment instance to the
other.There are other courses that have non key assessments that aim at
developing diversity awareness and advocacy ( Diversity guide principles and
key assessments upload). UPR-Cayey has an Institute of Interdisciplinary
Studies that has supported many of the EPP initiatives. Throughout the years
the institute conducted a study on prejudice towards blacks in elementary
schools. This research ended in a book that has a lesson plan that a candidate
prepared in a class (Candidate plan in antiracist book upload). Candidates have
opportunities to be exposed to various communities not only in courses but in
special activities. In fall 2016 recommendations( table summary of diversity
tracking for the clinical experience ) to improve the process of collecting and
interpreting data were distributed.
b. Statement of integration of technology
*

i. Analysis of evidence that demonstrates technology integration

The EPP supports the integration of technology into the curricular and
instructional design by means of requiring Educational Technology; TEED 3008
to all candidates (see TEED 3008 syllabus upload). The application of
technology to supply for individual differences, the responsible use of
technology, the support of content through technology are among the aspects
covered in the course. The activities in the class have a broad scope, from low
to high sophisticated technologies. Candidates create plans that evidence the
integration of technological resources. They visit schools observe appropriate
classroom environments with teacher created materials, create materials for
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schools or visit high technology classrooms and school libraries( Cayey Fine
Arts specialized school). The course has included an electronic portfolio (see
technology uploads; electronic portfolio, objectives for it & examples of
electronic portfolio) where candidates place examples of multimedia, artifacts
and graphic designs to be assessed. Among the objectives of the project is the
attitude towards accessing web pages. The Educational Technology Lab, which
is located in the CADI Building was created in 2014-2015 to support the
examination, selection, use and application of high technology programs and
equipment into instruction. Candidates in TEED 3008 use the lab after class
hours mentored by a Professor in charge of the Lab. The passing rates of TEED
3008 indicate that technological standards are met. There was an 84% of
passing rates in 2015-2016 (see technology upload TEED 3008 grades). In the
elementary program disaggregated data from 2013 to 2105 show that there
were 96%, 82%, 88% and 94% passing rates in the course. In CAEP 1.1
evidence of compliance with the technology was presented. The Student
Teaching Rubric, both elementary and secondary contain an element that
states: The learning and technological resources are diverse and support
learning in the instructional design sections (attribute 21 of the STR). The last
element of the TWS Instructional design rubric states: "Teacher integrates
appropriate technology as `part of the teaching strategies that makes a
significant contribution to the development of critical thinking and problem
solving or provides a strong rationale for not using technology". The averages
(see 1.1 Teaching unit disaggregated data per program, 1.1 STR Rubric all spas
uploads) from 2013 to 2016 range, across programs and disciplines, from 2.5
to 3, which is at the Unit's outstanding level. Technology is seen embedded in
the instructional design. Scores correlate with the teacher work sample,
averages range from 2.5 to 2.88, across programs and disciplines for the past
three years (see 1.5 TWS and STR rubric all Programs). The lab gives service to
faculty and candidates in the clinical experience that request it.
IV. Areas for Improvement (AFIs) from previous accreditation decisions, if any
a. Statement of progress in support of removing the AFI(s)

AF-1 Secondary Education Program with Concentration in History did not meet
the 80 percent pass rate in the required licensure exam.
In the CAEP annual reports the EPP stated that the faculty in the secondary
education program with a concentration in history revised the program's
curriculum content to align it with NCSS standards. As part of the measures
taken to improve the results on the licensure tests (PCMA's) a new methods
course was designed and implemented (see Authorization for methods
courses). There was an improvement in the state licensure test for the
completers in 2012-2013; even though only three candidates took the History
exam, there was a 100% passing rate average. The same was true for 20142015. In the table History Completers 2013-2016, AFIs evidence uploads, of 36
completers there are 26 that took the Licensure exam PCMAS (see PCMAS
2013-2015). Only three did not achieve the minimum expected average. The
general averages of those secondary history candidates are between 2.46 to
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3.89. The same candidates' history major average are from 2.78 to 4. The
means of the TWS, the Teaching Unit and the Student Teaching Rubric range
between 93 % and 95 %. There are strong correlations between the EPP
instruments and the College Board Test. Faculty requested to place the history
program dormant because there is an oversupply of teachers in the specialty
area. After 2016, no candidates will be accepted.
1. The unit does not consistently collect and analyze data. (ITP)
2. The unit does not consistently collect and analyze data. The unit does not
consistently summarize, report, and use data for improvement
Since the NCATE visit, the EPP culture has developed a culture of assessment
by stablishing assessment as systematic and not as isolated events (see
sharing data exhibits and Report of EPP status to A. Senate in 5.5). In January
2014, the unit acquired a database program to support the management of
data. It was discontinued due to cost effectiveness issues and structural
elements. The University of Puerto Rico considered buying a data base for the
entire system, but this project is no longer being pursued. Faculty, however,
continue to collect, analyze and disseminate data because an assessment
system is far more than digitalization. Data is shared with faculty, candidates,
and school and community partners. Standard 5 documents changes based on
data that have been implemented since the visit in 2009. The
interconnectedness of a collegiate sense of assessment is achieved through
various means of communication in different events. One of these has been the
revision of the eleven EPP programs' sequences that were the result of
conversations with representatives of the content area faculty and intense
dialogues in the institutional curriculum committee that developed a general
awareness of providing for candidates 'competencies. Content needed to align
with licensure. This connects with the college board revision of the test.
AF-3 The unit does not systematically ensure that all candidates have diverse
field and clinical experiences.
Since the last visit, the EPP has developed and implemented a system to ensure
that all candidates have diverse field and clinical experiences. Candidates'
experiences are monitored through the online Diversity Tracking System. In
2010 the EPP documented only the numbers of candidates exposed to diverse
populations in the new system candidates' significant reflections on the issue
are registered . Candidates' documentation and reflections (see Diversity
tracking general summary, reports, template and clinical experience summary)
demonstrate significant categories. Candidates are monitored in four occasions
during their BA. (see Diversity Statement).
b. Overview of evidence in support of removing the AFI(s)

1

Monitoring progress

2

Licensure Test PCMAS 011-015 Ranking Final

3

Assessment System Plan
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4

Diversity tracking system Evidence Final

5

Summary Diversity tracking 2015-2016

6

Completers_Exit Average_Licensure Test takers Final

7

Authorization methods courses EDFI 4018 Y EDPE 4155

8

Diversity principles and key assessments

9

Diversity summary clinical

10

Diversity summary clinical

11

Data sharing August 2014

12

Data sharing data driven culture oct 2015

13

Data sharing EPP faculty Oct 2014

14

History program evidence 2013-2016

c. Holistic summary statement (through comparison, benchmarking, trend interpretation, etc.) that
provides a narrative explication for how the evidence collection, taken as a whole, demonstrates that
area(s) for improvement are corrected.

The teaching Preparation Program in Cayey is a successful Program considering
the number of candidates it graduates. Its rank in the 93% is strong
considering that other UPPR EPP programs have higher averages with less
candidates. Numbers alone do not solely explain strengths and weaknesses.
The EPP has defined reporting data as sharing with the ones responsible of
planning, authorizing and implementing changes. In UPR those are EPP faculty,
dean's office, academic senate and the vice presidency of academic affairs UPR
system. This can be done by means of official reports or through formal or
informal conversations. Official data and reports are sent by UPR Cayey to the
Vice Presidency by means of the dean. Official reports of licensure reports are
sent by the College Board to the Department of Education. The institutional
assessment office ascribed to the chancellors' office in unison with the director
or CAEP coordinators sent official reports to CAEP and to Title II. In the past
also to AACTE. Reporting is one of the main activities of the EPP. The extent
and reach of these reports vary from time to time, and it is circumstantial, but
the effort is one of the main tasks of the program. The EPP has been consistent
in using its main key instruments, updating them, to collect significant data of
the candidate's performance. There has always been faculty in charge of
collecting that data with or without an online data system. Formal and informal
meetings have been crucial in communicating results, evidences of sharing data
are agendas, notes or formal presentations of those initiatives. Findings are
informed to faculty in meetings that lead to adjustments and changes. There
has been spaces in the main academic forums to share those findings. The EPP
representative at the academic senate and the faculty representing the
program in the institutional curriculum committee officially request those
change that need to be institutionalized. This is the case of all the curricular
sequences revision, process started, implemented and again revised and finally
approved; which took from 2013 to 2106 (see study sequencesin the Pedagogy
Dept. page: portal upr cayey-UPR cayey web page). All the diversity tracking
system efforts are proof of the strong commitment the program has to offer
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varied learning experiences to its candidates. The need to develop wider
awareness of the use of assessments is an issue that the program will also
meet. The assessment system is not a digitalized program is a system of
producing, monitoring and evaluating data by faculty and candidates
(Monitoring candidates' progress).
V. Selected Improvement Plan
a. Provide a description of the selected area for improvement and a rationale for selection.

*

b. Identify goals and objectives aligned with the selected area for improvement

*

c. Describe the specific strategies and interventions to be implemented in the Selected Improvement
Plan along with a timeline for implementation

*

d. Present a complete description of the assessment plan that details how each goal or objective is to be
assessed

*

e. Describe the resources available to implement the plan. This includes staffing and faculty cost (time,
salary, or reassignment time), budgeting impacts such as travel or training costs, expertise, and other
resources

If preferred, please upload entire SI plan as an attachment here.

See Standard 4 atachments below.

Appendix 2- Data from PPAA and META: 2012-2016
Table X: Comparison of percentage of students in the Caguas Region and in the Island
that obtained Proficient and Advanced in Mathematics, Sciences, English and Spanish
Tests: PPAA Academic Year 2012-2013
Grade
Mathematics
Sciences
English as a
Spanish
Second
Language
Caguas
Island
Caguas
Island Caguas Island Caguas Island
Region
Region
Region
Region
4
62.00
53.00
76.00
69.00
52.00
41.00
62.00
53.00
5
51.00
40.00
----------53.00
45.00
58.00
49.00
6
27.00
17.00
----------58.00
48.00
63.00
54.00
7
15.00
9.00
----------37.00
33.00
44.00
40.00
8
14.00
10.00
36.00
30.00
42.00
38.00
44.00
42.00
11
12.00
10.00
42.00
40.00
42.00
43.00
42.00
44.00
Table X: Comparison of percentage of students in the Caguas Region and in the Island
that obtained Proficient and Advanced in Mathematics, Sciences, English and Spanish
Tests: PPAA Academic Year 2013-2014
Grade
Mathematics
Sciences
English as a
Spanish
Second
Language
Caguas
Island
Caguas
Island Caguas Island Caguas Island
Region
Region
Region
Region
4
63.00
54.00
74.00
67.00
49.00
40.00
58.00
50.00
5
54.00
44.00
------53.00
44.00
56.00
48.00
6
30.00
19.00
------52.00
47.00
56.00
49.00
7
13.00
8.00
------35.00
29.00
45.00
39.00
8
20.00
10.00
34.00
26.00
45.00
38.00
45.00
41.00
11
8.00
10.00
48.00
48.00
40.00
43.00
38.0
40.00
Table X: Comparison of percentage of students in the Caguas Region and in the Island
that obtained Proficient and Advanced in Mathematics, Sciences, English and Spanish
Tests: PPAA Academic Year 2014-2015

Table X: Comparison of percentage of students in the Caguas Region and in the
Island that obtained Proficient and Advanced in Mathematics, Sciences, English,
and Spanish in META-PR: Academic Year 2015-2016
Grade

4
5
6
7
8
11

Mathematics
Sciences
English
Spanish
Caguas Island Caguas Island Caguas Island Caguas Island
Region
Region
Region
Region
65
71
76
69
46
42
61
54
47
51
---------50
45
56
52
21
21
---------51
50
53
49
8
14
----------41
36
52
46
10
16
44
38
40
46
52
46
7
7
55
51
45
43
44
45

Discussion of results
The PPAA had an aligment of over 70% with the Common Core Standards. The PPAA
data is summarized by Region, School Districts and individual schools and it is not linked
to teachers’ performance. Context and description of the PPAA is included in the
Flexibility Plan. To assess the impact of our completers’ on 4-12 student learning and
development the EPP researched, gathered, and analyzed students’ results in the PPAA
in the subjects of Spanish, Mathematics, Science and English as a Second Language in
grades 4, 5, 6, 7, 8, and 11. It is important to point out that over 96% of students in the
Caguas Educational Region always participated in the PPAA administrations. Being the
Region with the highest percentage of students taking this standarized test. Results from
2012-2013 shows that students in the Caguas Region exceed state averages in all
subject areas for 4th and eight grades. In eleventh grade students performed better in
Mathematics and Science than the Island. In Spanish and English as a Second Language
in eleventh grade performed lower than the Island. The program can infer but not
definitively state that UPR-Cayey completers caused the high ranking making a
contribution to student growth in grades 4th to 8th. An analysis and discussion were
conducted regarding the low performance of students in eleventh grade and revisions in
the specialization and program courses requirements were proposed and raised to the
Campus Curriculum Committe that is in charge of approving changes. As a consequense
new courses were developed, approved at department and campus levels and
implemented in academic year 2014-2015.
In academic year 2013-2014, students in the Caguas Region exceeded state averages

in Mathematics, Sciences, English as a Second Language and Spanish in all grades
except in eleventh grade where they performed lower than the island in Mathematics,
Spanish and English as a Second Language. In Science they showed the same
performance as the Island. The program can infer but not definitively state that UPRCayey completers caused the high ranking making contributions to student growth in the
subject areas mentioned. PPAA results in 2014-2015 show that students in the Caguas
Region, our primary service area, exceeded state averages in Mathematics, Science and
Spanish in all grades except eleventh grade in which the performance of the Region and
the Island were almost the same. The program can infer but not definitively state that
UPR-Cayey completers caused the high ranking making a contribution to student growth.
META-PR was administered for the first time in April 2016. The results indicate that
schools in the Caguas Region, our primary service area, exceeded island averages in
Science and English as a Second Language in all grades. In Spanish, Caguas students
exceeded in all grades except eleventh grade. In Mathematics they exceeded the Island
in all grades except in eleventh grade in which the performance of the Region and the
Island was the same. It is expected that once more information about META-PR is
available to the program a better correlation and interpretation of data results will be
possible and available to make better conclusions and introduce changes, to the
academic program as needed.

Appendix 3: Dimensions, parameters and the overall weight of each one of
the dimension included by the new Teacher Evaluation System.
Dimensions
Total parameters
A. Teaching
1. Planning of
5
learning and
curiculum
2. Teaching and
6
learning process
3. Evaluation of
5
learning
4. Classroom
1
organization
Sub-total
17
B. Professional
3
Development
C.
6
Responsibilities
and duties
(deberes)
Total
26
D. Student’s
academic growth
Total

Maximun score

Weight

15
18

52.31%

15
3

9.23%

51
9

18.46%

18

80%

78
18

20%

96

100%

Appendix 4- Data from the New Teacher Evaluation System
Maestros	
  por	
  region
	
  
	
  
Row	
  Labels Count	
  of	
  Num	
  Empleado
BAYAMON
12
CAGUAS
79
HUMACAO
14
MAYAGUEZ
2
PONCE
13
SAN	
  JUAN
2
(blank)
1
Grand	
  Total
123

Num	
  Empleado%
12
9.8
79
64.2
14
11.4
2
1.6
13
10.6
2
1.6
1
0.8
123
100

Numero	
  de	
  empleados	
  por	
  Tipo	
  de	
  empleo
Row	
  Labels
Count	
  of	
  Num	
  Empleado 	
  
Consejero	
  Profesional
1
Director	
  de	
  Escuela
20
Facilitador	
  Docente
2
Maestro
98
Trabajador	
  Social
1
(blank)
1
Grand	
  Total
123

Count	
  NE
1
20
2
98
1
1
123

%
0.8
16.3
1.6
79.7
0.8
0.8
100.0

	
  
Numero	
  de	
  empleados	
  x	
  Nivel	
  de	
  Ejecución	
  x	
  Region	
  Educativa
Count	
  of	
  Num	
  Empleado Column	
  Labels
Row	
  Labels
Competente
Ejemplar Inadecuado Mínimo #N/A Grand	
  Total
BAYAMON
4
1
7
12
CAGUAS
2
27
6
1
43
79
HUMACAO
1
3
1
9
14
MAYAGUEZ
1
1
2
PONCE
4
1
8
13
SAN	
  JUAN
1
1
2
(blank)
1
1
Grand	
  Total
3
38
7
5
70
123

	
  

	
  

Puerto Rico Teacher Evaluation System
As mentioned in 4.1 due to the approval of the Flexibility Plan by the USDE, the DEPR
has been developing, adopting and implementing guidelines for a comprehensive islandwide Teacher Evaluation System. The new evaluation system will allow for the collection
of teachers employment milestones such as promotion and retention. This system will be
linked to a data dashboard in which student performance in META-PR, teacher evaluation
results and teachers university origin are related. The development and improvement of
this data base still a work in process and it is expected that by the end of the school year
2016-2017 the dashboard will be completed and that the TPP will be able to collect the
above mentioned data annually. In this new evaluation process trained district facilitators
and principals will evaluate teachers in four areas: Teaching, Professional Development,
Responsibilities and duties and Student growth data. The system uses a rating scale
consisting of four performance levels for teachers with a maximum score of 96 points.
The rating scale is: Exemplary performance (90% to 100%); Competent performance
(89% to 80%); Minimum performance (79% to 70%); and Inadequate performance (69%
or less). Twenty percent of the evaluation will be based on student growth database on
the results of the META-PR for the tested subject areas of Spanish, Mathematics, and
Science and for grades 4, 8 and 11. As mentioned before for the grades and subject
areas not tested by META-PR alternative assessment such as: portfolios and
performance assessment are being considered for development. Attachment 3( see
CAEP 4.2) shows the four dimensions, parameters by dimensions and the overall weight
of each one of the dimensions included by the new Teacher Evaluation System. It is
expected during school year 2016-2017 this evaluation system will be in full
implementation and that by in school year 2017-2018 information will be shared with the
teachers preparation programs. This will allow the EPP to better predict and compare
data to inform program improvement no later than academic year 2018-21019.
Currently, the only data provided by the PRDE regarding this topic is from the preliminary
results of the pilot study of the new Teacher Evaluation Instrument conducted in 20152016. The preliminary results reveals that 123 program completers participated in the pilot
and that 64 percent of them worked at the Caguas Educational Region (see 4.2
Attachment 4, Evaluations). Eighty percent of them were school teachers and 20% were
principals or were working as Facilitators and Social workers. Meaning that they had
completed an advanced degree. From those who were identified as teachers (N=53),
three were evaluated as “Competent”, 38 were “Exemplary”, and seven were
“inadequate” and five performed at the “minimum” level. Data was not provided by
teaching area. Although this is a pilot study, it is important to indicate that 77 percent of
our completers performed at the Competent and Exemplary levels. This preliminary result
shows their teaching effectiveness.

Appendix 5: Employers Questionnaire Descriptor and average
Areas, Indicators and mean (X)

1. Completers Knowledge of the subject matter
a. Broad and in-depth knowledge of the subject they teach.3.56
b. Apt in establishing connections with other subjet matters.3.56
c. Allows them to organize meaningful learning experiences for their
students (special projects, fieldtrips, etc.) 3.56
2. Knowledge of their student and their learning process
a. The different levels of development of their students. 3.57
b. The various learning styles. 3.43
c. The various interests, talents and emotional needs of their students.
3.71
d. The intellectual needs of their students. 3.57
3. Educational Planning
a. The subject knowledge, curriculim standards and expectations for
each grade. 3.57
b. Apprenticeship levels and diversity of their students. 3.57
c. The interests of their students. 3.14
d. the needs and interests of the community. 3.47
e. Curriculum goals. 3.43
f. Assessment results.3.56
g. Teaching strategies for the subject matter. 3.57
4. Implementation of Instruction
a. Varied teaching methods. 3.29
b. prácticas/Exercises and varied strategies to promote the learning of
all students. 3.57
c. Varied and appropriate educational materials, depending on the level
of the students and aimed at promoting student learning. 3.43
5. Assessment of Learning
a. Use of assessment strategies to gather information regarding
student learning. 3.43
b. Design and adapt evaluation instruments to ensure the continous
development of each learner in the cognitive, social, emotional and
physical aspects. 3.29
c. Use assessment results to improve student learning. 3.57
6. Creation of Learning Environment
a. Structuring an orderly and aesthetic environment conductive to
learning and that promotes respect for diversity. 3.86
b. Organize the classroom to créate environments that promote
positive social interaction of all. 3.57
c. Involve parents and the community when necessary. 3.00
7. Communication Skills
a. Broad mastery of teaching strategies aimed at fostering interaction

Overall
average
by
Section
3.56

3.57

3.47

3.43

3.43

3.48

3.57

between students by forms of verbal and non-verbal expression. 3.71
b. High command of Spanish when spoken and written with a high level
of ownership and correction. 3.57
c. Broad English proficiency manifested through oral and written
exercises. 3.43
8. Professional Performance
a. Has a high commitment to the inherent tasks of teaching, learning of
their students, diversity and school goals. 3.86
b. cumple con la asistencia a su escenario profesional. Assistance
meets his professional stage. 3.86
c. High willingness to work and spontaneous participation. 3.71
9. Professional and personal development
a. Reflect on their profesional responsibilities and their beliefs and
values regarding diversity. 3.57
b. Assess the impact of their decisions and actions on the other
members of the school community and the wider community. 3.57
c. Manage and participate in opportunities that foster their profesional
and personal development. 3.71
d. Suggest and share ideas to improve school participation. 3.57
10. Relation with the school community
a. Become aware of the various social contexts that influence the
teaching and school management. 3.57
b. Establich reciprocal relations with the Director. 3.86
c. Establish reciprocal relationships with peers. 3.71
d. Establish reciprocal relationships with parents and families of
students. 3.71
e. Establish reciprocal relations with school community. 3.86
f. Support learning and wellbeing of all students while respecting
diversity. 3.71
11. Use and integration of new eduacational technologies
a. Use various technological means in the design or planning of
teaching. 3.43
b. Use technology as tools for their students to learn. 3.57
c. Use technological means in the assessment of student learning. 3.57
d. Learn about new technologies to enrich their educational practice.
3.43
e. Use technology to address diversity. 3.43
12. Research
a. Use research to support and evidence their educational practices.
3.43
b. Conduct research in the classroom to improve their educational
practice. 3.39

3.81

3.61

3.74

3.49

3.41

Section 3: Program Philosophy Premises
Our completer shows dispositions toward…
Indicators

Overall
mean
X
1. the development of learning environments for diversity, in which 3.86
active learning, positive learning interactions, collaboration, integration
of technologies, team work, and management facilitates the intellectual,
social and personal development of all students.
2. the educational process is planed base on the students 3.57
characteristics, their sociocultural context and the change process.
3. use of a variety of evaluation and assessment techniques to analyze 4.00
and improve students performance.
4. the promotion of positive relations with the internal and external 4.00
community.
5. Knows that content knowledge is complex, culturally relevant and 3.71
allway changing (culturalmente situado y always changing). He is up
today with the knowledge and current ideas of his disciplines
6.Respect the differents perspectives of his disciplines and facilitate 4.00
students critical analysis.
7. Recognizes potential predigisms in its discipline’s respresentations 3.71
and seeks ways to overcome the situation.
8. Committed to work with students to demonstrate content knowledge 4.00
and the skills of the discipline
9. always explore how to use his knowledge of the discipline to address 3.57
(atender) locally and global issues
3.71
10. value how other knowledge areas improve students learning
11. value differents learning environments that promotes esploration, 3.86
discovery and expression thru the content areas

VISIÓN DE LOS DIRECTORES Y DIRECTORAS DE ESCUELA QUE HAN
SUPERVISADO A Maestros EGRESADOS DEL PROGRAMA DE PREPARACIÓN DE
MAESTROS DE LA FACULTAD DE EDUCACIÓN UPR-CAYEY
PROPÓSITO: La Facultad de Educación de la Universidad de Puerto Rico, Recinto de Cayey, desea
conocer la opinión que tienen los/as directores/as de escuela sobre la calidad del Programa de Preparación
de Maestros/as. El propósito de este cuestionario es recopilar información para mantener y mejorar la
calidad del programa de la Facultad de Educación. Le agradecemos sus respuestas. Se añade una sección
abierta en la que podrán aportar comentarios y recomendaciones. Su participación es voluntaria y
anónima. Los datos recopilados serán presentados de forma agregada, y sus respuestas se mantendrán en
estricta confidencialidad. Le damos las gracias por dedicar de su tiempo para colaborar con esta gestión.

Sección I - Datos Demográficos
Las siguientes preguntas van dirigidas a conocer los lugares y tipos de empleos donde van a
trabajar nuestros egresados. Favor de seleccionar la opción que mejor describa su institución,
marcando con una (X) la letra que corresponda a su respuesta.

1. Tipo de institución: *
Preescolar
Elemental
Intermedia
Superior
Vocacional
Segunda Unidad
Escuela Especializada
Otro:
2. Tipo de escuela: *
Pública
Privada'
Municipal
Escuela Laboratorio
4. Posición o título de la persona que llena este cuestionario: *
Director de la escuela
Otro:

5.3 Total de la matrícula en la escuela: *
Porciento de estudiantes migrantes

3. Localización de la escuela: *
Urbana
Rural
5.2 Total de la matrícula en la escuela: *
Porciento de estudiantes de educación especial

5.1 Total de la matrícula en la escuela: *
Porciento de estudiantes de bajo ingreso

6. Cantidad aproximada de egresados/as de la UPR-CAYEY que son maestros/as en su
escuela *
1
2
3
4
5
6
7
8
9
10
Otro:

Sección II
Indique su opinión respecto al nivel de dominio que demuestran los maestros egresados en cuanto
a los siguientes conocimientos, competencias y disposiciones que forman parte del Programa de
Preparación de Maestros de la Facultad de Educación, Universidad de Puerto Rico, Recinto de
Cayey. Utilice la siguiente escala para indicar su opinión en torno a las competencias que domina
el/la egresado/a. 4 – Excelente 3 – Bueno 2 – Poco 1 – Ninguno N/C – No tengo criterios para
evaluar

1. Dominio y conocimiento de la materia.
Los/as egresados/as demuestran tener un conocimiento:
4 (Excelente)

3 (Bueno)

2 (Poco)

1 (Ninguno)

N/C (No
tengo criterios
para evaluar)

a. amplio y profundo de la materia
que enseñan.
b. que les permite establecer
conexiones con otras materias.
c. que les permite organizar
experiencias de aprendizaje
significativas para sus alumnos
(proyectos especiales, viajes de
campo, etc.).

2. Conocimiento del estudiante y del proceso de aprendizaje *
Los egresados/as demuestran tener las competencias para planificar actividades de aprendizaje
que se ajusten a:
4 (Excelente)
a. los diversos niveles de
desarrollo de sus
estudiantes.
b. los diversos estilos de
aprendizaje.
c. los diversos intereses,
talentos y necesidades
emocionales de sus
alumnos.
d. las necesidades
intelectuales de sus
estudiantes.

3 (Bueno)

2 (Poco)

1 (Ninguno)

N/C (No tengo
criterios para
evaluar)

3. Planificación de la enseñanza *
Los/as egresados/as tienen las competencias para planificar la enseñanza basándose en:

4 (Excelente)
a. el conocimiento de la
materia, los estándares
curriculares y las expectativas
por grado.
b. los niveles de aprendizaje y
la diversidad de sus alumnos.
c. los intereses de los
estudiantes.
d. las necesidades e intereses
de la comunidad.
e. las metas del currículo.
f. resultados del assessment
g. la estrategia de enseñanza
propuesta para su disciplina.

3 (Bueno)

2 (Poco)

1 (Ninguno)

N/C (No
tengo
criterios para
evaluar)

4. Implantación de la enseñanza *
El/la egresado/a demuestra tener los conocimientos, competencias y disposiciones para
seleccionar, utilizar e investigar:

4 (Excelente)
a. métodos de enseñanza variados
(estilos de inquirir, uso de modelos
dirigidos al descubrimiento, uso de
métodos directos de enseñanza,
juego de roles, aprendizaje basado
en problemas, aprendizaje basado
en proyectos), que se ajustan a los
objetivos de enseñanza y modos de
aprendizaje de los alumnos.
b. prácticas y estrategias variadas
para promover el aprendizaje de
todos los estudiantes, su
pensamiento crítico, su capacidad
para solucionar problemas y la
diversidad.
c. materiales educativos variados y
apropiados, incluyendo la
tecnología, dependiendo del nivel
del estudiante y dirigidos a
promover el aprendizaje de todos,
su pensamiento crítico y su
capacidad para solucionar
problemas.

3 (Bueno)

2 (Poco)

1 (Ninguno)

N/C (No
tengo
criterios para
evaluar)

5. Evaluación del aprendizaje *
El egresado demuestra tener los conocimientos y las disposiciones para:
N/C
(No
tengo
4
3
2
1
(Excelente) (Bueno) (Poco) (Ninguno) criterios
para
evaluar)
a. utilizar estrategias de “assessment” dirigidas a
recopilar información del aprendizaje de sus
alumnos tomando en consideración la diversidad.
b. diseñar y adaptar instrumentos de evaluación
para garantizar el desarrollo continuo de cada
aprendiz en los aspectos cognitivo, social,
emocional y físico.
c. utiliza los resultados del assessment para
mejorar el aprovechamiento del estudiante.
6. Creación del ambiente de aprendizaje
El egresado posee las competencias para:

4 (Excelente)
a. estructurar un
ambiente ordenado y
estético dirigido a
propiciar el aprendizaje
y el respeto a la
diversidad.
b. organizar la sala de
clases de forma variada
(diseña áreas de interés,
para trabajo individual,
en grupos pequeños, en
grupos grandes) para
crear ambientes en la
sala de clases que
promuevan la
interacción social
positiva de todos.
c. incluir a los padres y
la comunidad cuando
sea necesario.

3 (Bueno)

2 (Poco)

1 (Ninguno)

N/C (No
tengo
criterios para
evaluar)

7. Comunicación *
El egresado posee competencias que demuestran que tiene:

4 (Excelente)

3 (Bueno)

2 (Poco)

1 (Ninguno)

N/C (No
tengo
criterios para
evaluar)

a. un amplio dominio de las
estrategias de enseñanza
dirigidas a propiciar la
interacción entre sus estudiantes
mediante modalidades de
expresión verbal y no verbal.
b. un alto dominio del idioma
español, de manera que lo habla
y escribe con un alto nivel de
propiedad y corrección.
c. un amplio dominio del idioma
inglés, tanto en sus
manifestaciones orales como
escritas.

8. Desempeño profesional *
El egresado tiene las competencias para demostrar que:

4
(Excelente)
a. tiene un alto compromiso hacia las tareas
inherentes del magisterio, el aprendizaje de
sus estudiantes, la diversidad y las metas de la
escuela.
b. cumple con la asistencia a su escenario
profesional.
c. tiene una alta disposición hacia el trabajo y
la participación espontánea.

3 (Bueno)

2 (Poco)

1 (Ninguno)

N/C (No
tengo
criterios
para
evaluar)

9. Desarrollo profesional, desempeño profesional y personal *
El egresado demuestra tener las competencias y disposiciones para:
N/C
(No
tengo
4
3
2
1
(Excelente) (Bueno) (Poco) (Ninguno) criterios
para
evaluar)
a. reflexionar sobre sus responsabilidades profesionales
y sus creencias y valores con respecto a la diversidad.
b. evaluar el efecto de sus decisiones y acciones sobre
los otros miembros de la comunidad escolar
(estudiantes, padres, administradores, otros
profesionales educativos) y de la comunidad más
amplia.
c. gestionar y participar de oportunidades que
propendan a su desarrollo profesional y personal.
d. sugerir y compartir ideas para mejorar la
participación en la escuela.

10. Relación con la comunidad escolar *
El egresado demuestra tener las competencias para:

4 (Excelente)

a. conocer los diversos
contextos sociales que
condicionan la enseñanza
y la gestión escolar.
b. establecer relaciones
recíprocas con el
Director.
c. establecer relaciones
reciprocas con sus
colegas.
d. establecer relaciones
recíprocas con los padres
y las familias de los
estudiantes.

3 (Bueno)

2 (Poco)

1 (Ninguno)

N/C (No tengo
criterios para
evaluar)

4 (Excelente)

3 (Bueno)

2 (Poco)

1 (Ninguno)

N/C (No tengo
criterios para
evaluar)

e. establecer relaciones
recíprocas con la
comunidad escolar.
f. apoyar el aprendizaje y
el bienestar de todos sus
estudiantes respetando la
diversidad.

11. Uso e integración de las tecnologías educativas emergentes *
El egresado demuestra tener las competencias para:

4 (Excelente)

a. utilizar diversos
medios tecnológicos en
el diseño o planificación
de la enseñanza.
b. utilizar la tecnología
como herramienta para
que sus alumnos
aprendan.
c. utilizar medios
tecnológicos en la
evaluación del
aprendizaje estudiantíl.
d. aprender acerca de las
nuevas tecnologías para
enriquecer su práctica
educativa.
e. utilizar la tecnología
para atender la
diversidad.

3 (Bueno)

2 (Poco)

1 (Ninguno)

N/C (No
tengo criterios
para evaluar)

12. Investigación *
Los egresados demuestran tener los conocimientos y las competencias para:

4 (Excelente)

a. utilizar la
investigación para
sustentar y evidenciar
sus prácticas
educativas.
b. realizar investigación
en el salón de clases
para el mejoramiento
de su práctica
educativa.

3 (Bueno)

2 (Poco)

1 (Ninguno)

N/C (No
tengo criterios
para evaluar)

Sección III
Las siguientes premisas representan la filosofía educativa del programa. Utilice la siguiente escala para
indicar el grado en que los postulados se ven reflejados en las ejecutorias de los maestros egresados del
Programa de Preparación de Maestros de Cayey.
A – Totalmente de acuerdo B – De acuerdo C – No estoy seguro D – En desacuerdo E – Totalmente en
desacuerdo
El egresado posee disposición que refleja que:*
A–
Totalmente
de acuerdo
1. desarrolla ambientes
de aprendizaje que sean
sensibles a la diversidad
y en los que se fomente
el aprendizaje activo, las
interacciones sociales
positivas, la
colaboración, la
integración de las
tecnologías, el trabajo en
equipo y la auto gestión
para facilitar el desarrollo
intelectual, social y
personal de todos.
2. planifica el proceso
educativo fundamentado
en las características de
los educandos en sus
contextos socioculturales
particulares y en sus
procesos de cambio.
3. utiliza técnicas
variadas de evaluación y
“assesment” para
analizar y mejorar el
desempeño de todos y
todas.

B – De
acuerdo

C – En
desacuerdo

D–
Totalmente
en
desacuerdo

E- No tengo
criterio

A–
Totalmente
de acuerdo

4. fomenta relaciones
justas y respetuosas con
los diversos miembros de
la comunidad de
aprendizaje a la cual
pertenece, así como de la
comunidad externa.
5. reconoce que el
conocimiento del
contenido es complejo,
situado culturalmente y
siempre cambiante. Está
actualizado con las
nuevas ideas y
conocimientos en la
disciplina.
6. respeta las diferentes
perspectivas de la
disciplina y facilita su
análisis crítico por parte
de los/las estudiantes.
7. reconoce el potencial
de prejuicio en sus
representaciones de la
disciplina y busca
entender apropiadamente
este problema.
8. se compromete a
trabajar para que cada
estudiante demuestre
dominio del contenido y
las destrezas inherentes a
la disciplina.

B – De
acuerdo

C – En
desacuerdo

D–
Totalmente
en
desacuerdo

E- No tengo
criterio

A–
Totalmente
de acuerdo

B – De
acuerdo

C – En
desacuerdo

D–
Totalmente
en
desacuerdo

E- No tengo
criterio

9. constantemente
explora cómo utilizar el
conocimiento de la
disciplina como lente
para atender situaciones
locales y globales.
10. valora los aportes de
otras áreas del
conocimiento y cómo
fortalece el aprendizaje
del/de la estudiante.
11. valora los diferentes
ambientes de aprendizaje
que promueven en el/la
estudiante la exploración,
el descubrimiento y la
expresión mediante las
áreas de contenido.

Sección IV- Opinión general
1. En su opinión, ¿cuáles son las tres fortalezas que tienen los egresados del Programa de
Preparación de Maestros de la Facultad de Educación, de UPRC? *(Marque solamente tres)
1. Dominio y conocimiento de la materia
2. Conocimiento del estudiante y del proceso de aprendizaje
3. Planificación de la enseñanza
4. Implantación de la enseñanza
5. Evaluación del aprendizaje
6. Creación de ambientes que permean el aprendizaje
7. Destrezas de comunicación
8. Desempeño profesional (compromiso, cumplimiento de deberes y actitudes)
9. Desarrollo profesional (reflexiona; gestiona oportunidades de desarrollo)
10. Relación con la comunidad escolar
11. Uso e integración de la tecnología educativas emergentes
12. Investigación (usa la investigación y/o realiza investigación)

Otro:
2. En su opinión, ¿qué tres competencias y disposiciones son necesarias para que los/as
egresados/as y futuros maestros que graduemos puedan ser exitosos? *(Marque solamente
tres)
1. Dominio y conocimiento de la materia
2. Conocimiento del estudiante y del proceso de aprendizaje
3. Planificación de la enseñanza
4. Implantación de la enseñanza
5. Evaluación del aprendizaje
6. Creación de ambientes que permean el aprendizaje
7. Destrezas de comunicación
8. Desempeño profesional (compromiso, cumplimiento de deberes y actitudes)
9. Desarrollo profesional (reflexiona; gestiona oportunidades de desarrollo)
10. Relación con la comunidad escolar
11. Uso e integración de la tecnología educativas emergentes.
12. Investigación (usa la investigación y/o realiza investigación)
Otro:
3. Describa alguna actividad o iniciativa de maestros egresados que hayan tenido un
impacto en el crecimiento académico de los estudiantes. *

4. En su opinión, ¿Cómo calificaría la calidad del Programa de Preparación de Maestros de
la Facultad de Educación de UPR Cayey?
o

Excelente

o

Bueno

o

Deficiente

o

No siento que tengo los criterios para evaluar el programa de preparación de
maestros de la Facultad de Educación, UPR-CAYE

5. La siguiente es una lista de logros estudiantiles expresados por egresados de la
Universidad de Puerto Rico. De esta lista cuales aplican a los egresados de su escuela. *
(Puede marcar más de uno)
1. Logros académicos (ej. puntuaciones altas en pruebas estandarizadas, mejores
notas, mejores destrezas)
2. Logros personales de los estudiantes (ej. hábitos de estudio, auto control, manejo
de emociones)
3. Grupos estudiantiles desarrollados (ej. clubes, grupos de estudio)
4. Logros en Investigación (ej. feria científica, proyectos de investigación,
propuestas)
5. Ingreso a programas académicos (ej. universidades, internados)
6. Logros profesionales (ej. empleos y carreras de prestigio)
7. Premios (ej. premios de feria científica, poesía, deletreo, matemáticas)
8. Aportaciones a la escuela o comunidad (murales, obras de teatro, programas de
reciclaje)
9. Participación en competencias educativas (matemática, deletreo, feria científica)
Otro:
6. La siguiente es una lista de logros profesionales expresados por egresados de la
Universidad de Puerto Rico. De esta lista cuales aplican a los egresados de su escuela.
1. Aprendizaje y desarrollo profesional (ej. adquisición de destrezas pedagógicas,
manejo de grupo, disciplina)
2. Certificaciones o grados académicos (maestría, adiestramientos, cursos
extracurriculares, educación continua)
3. Becas, premios o reconocimientos (ej. dedicación de graduación, maestro del mes
o año, becas de estudio o desarrollo profesional)
4. Miembro de asociaciones profesionales
5. Participación en actividades extracurriculares (ej. tutorías, talleres, presentaciones
de libros, grupos estudiantiles)
6. Dominio de tecnologías educativas (ej. programas de computadora, aplicaciones)
7. Publicaciones o presentaciones (ej. artículos, paneles, afiches)
Otro:

7. Asumiendo que está bajo su control. ¿Acostumbra a retener egresados de la Universidad
de Puerto Rico?
Todo el tiempo
La mayoría de las veces
Pocas veces
Nunca
8. En su experiencia, ¿tienden los egresados de la Universidad de Puerto Rico a recibir
promociones o puestos de mayor responsabilidad?
Si
No

Muchas gracias por su colaboración.
Instrumento diseñado en el 2007, revisado en 2013 y 2015. Versión modificada e incluida en google
forms por proyecto de inducción- Dra. Nellie Zambrana y Yamil Ortiz asistente de investigación, 20152016.

Employers evaluation data analysis

Employers evaluated completers’ performance in 12 different areas. An analysis of these
results indicated that employers perceived that completers are well prepared in all areas
measured. All areas measured were evaluated between X = 3.81 and 3.41 meaning that
principals perceive the high quality of our completers. Employers evaluated as “excellent”
completers in Professional Performance (𝑥𝑥 = 3.81); Relation with the school community
(𝑥𝑥 = 3.74); Professional and personal development (𝑥𝑥 = 3.61); Knowledge of their
student and their learning process (𝑥𝑥 = 3.57), Communication Skills (𝑥𝑥 = 3.57) and
Completers Knowledge of the subject matter (𝑥𝑥 = 3.56). They evaluated as “good” their
use and integration of new educational technologies (𝑥𝑥 = 3.49); creation of learning
environment (𝑥𝑥 = 3.48); educational planning (𝑥𝑥 = 3.47); implementation of instruction
(𝑥𝑥 = 3.43); assessment of learning (𝑥𝑥 = 3.43) and research (𝑥𝑥 = 3.41). In summary, the
results of the questionnaire reveals that the vast majority of employers are satisfied with
completers’s preparation for their assigned reponsibilities in working with 4-12 students.
Attachment 5( appendix 5 CAEP 4.3) includes the specific descriptor of each area. After
every administration of the employer’s questionnaire, the Assessment Coordinator and
the Program Director analyze the data and share the results with faculty members.
Because of the low response rate of employers the program has selected this area as the
focus of the Selected Improvement Plan (SIP). A broader programmatic and program
level decision- making process will be possible as a result of implementing the SIP.

Attachment 6- Results from Completers Surveys
N=10

Excellent

1. Content knowledge necessary to practice as a teacher in the discipline.

3.8

2. Instructional skills to perform effectively as a teacher in the classroom.
3. Pedagogical contect knowledge
4. Teaching and learning for students with diverse needs at the level of
certification
5. Classroom management
6. Alignment of planning and teaching stardards and grade level expectations
for discipline
7. Leadership skills to foster positive relationships to collaborate with the
school community, family and peer learners.

3.9
3.8
3.8

8. Formal and informal assessment to design experiences that contribute to
the intelectual, social and physical development of each students.
9. The structure of the curriculum and the order of the courses in the
curriculum sequence, to facilitate training as a teacher.
10. Development of skills and competencies in educational technology.

3.8

11. Development of skills and competencies in research and skills of inquiry.
12. Leadership development, creativity and participation through the
Association of Future Teachers.
13. Preparing to face new social and emotional challenges and contribute to
the betterment of Puerto Rico and the world.
14. Development of skills that promote critical thinking in their students.

3.1
3.3

3.8
3.8
3.9

3.7
3.5

3.6
3.7

Cuestionario para estudiantes egresados
Este cuestionario se ha preparado con el propósito de determinar el grado de satisfacción de los
estudiantes egresados del programa de Preparación de Maestros de la Universidad de Puerto
Rico en Cayey. Agradeceremos su participación y cooperación completando el mismo. La
información que nos provea se mantendrá en estricta confidencialidad.
Parte I: Datos Generales
Pueblo de residencia: ______________________________________________
Provee la siguiente información sobre la escuela:
Nombre: ___________________________________________________________________
Dirección postal: ____________________________________________________________
Teléfono: _______________________________________

Parte II: Experiencia como egresado/a
¿Hizo admisión a la carrera magisterial?
 Sí
 No
¿Cuántos años lleva trabajando como maestro (a) de la sala de clases?
Luego de completar sus estudios en el PPM ¿cuánto tiempo después logró obtener un trabajo
como maestro (a) de la sala de clases?
 Menos de un año
 Al año
 A los dos años
 Más de dos años
Sí no trabaja como maestro (a)... ¿A qué se dedica?
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________

Lea cuidadosamente cada una de las preguntas que se incluyen a continuación. Seleccione uno
de los cuatro criterios: Excelente, Bueno, Regular, Pobre; que representa su sentir sobre la
premisa que va relacionada con las competencias que desarrolla el candidato y el currículo del
PPM.
Valores para la evaluación:
4 Excelente
Cumple en forma sobresaliente
3 Bueno
Cumple de forma adecuada. Se debe mejorar.
2 Regular
Cumple en forma satisfactoria. Necesita mejorar.
1 Pobre
Cumple a un nivel más bajo. Necesita que se mejore inmediatamente.

Parte III
Clasifique la preparación ofrecida en UPRC y en el PPM en las siguientes áreas para la
carrera docente:

Conocimiento
en contenido
necesario para
ejercer como
maestro en su
disciplina.
Destrezas
instruccionales
(ejemplo
planificación e
implementación
de la
instrucción)
necesarias para
desempeñarse
efectivamente
como maestro
(a) de la sala de
clases.
Conocimiento
en contenido
pedagógico
(aspectos y
estrategias para
enseñar
efectivamente
en su área de
disciplina
específica).
Enseñanza –
aprendizaje
para estudiantes
con diversidad
de necesidades
en el nivel de su
certificación
(por ejemplo de
los grados 7-12).

Excelente (4)

Regular (3)

Bueno (2)

Pobre (1)

































Manejo del
salón de clases
(altas
expectativas de
conducta,
disciplina y
comunidad de
aprendices).
Alineamiento de
la planificación
y la enseñanza
con los
estándares y
expectativas de
grado para su
disciplina.
Destrezas de
liderato para
fomentar
relaciones
positivas para
colaborar con la
comunidad
escolar,
familiares de los
aprendices y sus
pares (sus
colegas).
Avalúo formal e
informal para
diseñar
experiencias
que contribuyan
al desarrollo
intelectual,
social y físico de
cada estudiante.
La estructura
del currículo y
el orden de los
cursos en la
secuencia
curricular, para
facilitar su
formación como
maestro.









































Desarrollo de
destrezas y
competencias en
tecnología
educativa.
Desarrollo de
destrezas y
competencias en
investigación y
destrezas de
inquirir.
Desarrollo de
liderazgo,
creatividad y
participación a
través de la
Asociación de
Futuros
Maestros.
Preparación
para enfrentar
nuevos retos
sociales y
educacionales y
contribuir con
el mejoramiento
de Puerto Rico
y del mundo.
Desarrollo de
destrezas para
provocar el
pensamiento
crítico en sus
estudiantes.









































IV. Evalúa los siguientes aspectos relacionados con la calidad del profesorado que
imparte la enseñanza.

Lo explicado en cada
clase respondía al
curso
La comunicación
profesor(a)/estudiante
era fluida y
espontanea creando
un clima de confianza
Los/Las
profesoras(es)
estaban accesibles y
dispuestos a ayudar
al estudiante durante
después de la clase.
Los/Las
profesoras(es)
demostraron estar
preparados para los
diferentes cursos que
ensenan.
Los/Las
profesoras(es) se
preocupaban de los
problemas de
aprendizaje de los
estudiantes.
La evaluación
correspondía al curso
que ensenaba según el
prontuario.
Los/Las
profesoras(es) daban
a conocer las
calificaciones a
tiempo razonable.
La accesibilidad de
los/las profesores(as)
fuera de la sala de
clases (oficina) fue…

Excelente (4)

Regular (3)

Bueno (2)

Pobre (1)

































































Los criterios y
procedimientos de
evaluación fueron
adecuados y justos.
Las/Los
profesores(as)
fomentaron el uso de
recursos
(bibliográficos o de
otro tipo) adicionales
a los utilizados en
clase.
Los/Las
profesores(as)
indujeron al
desarrollo de
destrezas de
comunicación tanto
oral como escrita en
los idiomas Español e
Inglés.
Los/Las
profesores(as)
fomentaban el
desarrollo de
destrezas de
pensamiento crítico.

































Parte V
Centro de Recursos para apoyo del aprendizaje. El material disponible en el Centro de Recursos
para el Aprendizaje, relacionados con el PPM:
Excelente (4)
Regular (3)
Bueno (2)
Pobre (1)



Sala de Revista 




Circulación




Referencias




Audiovisual




Biblioteca en
línea

Parte VI
Áreas que se deben fortalecer ¿En cuál de las siguientes áreas tuvo problemas al ejercer su
carrera de maestro (a) y entiende que es una debilidad que el PPMES necesita fortalecer para
preparar mejor a sus candidatos? Puede marcar todas las áreas que entienda son esenciales
fortalecer.
 Manejo de la conducta en la sala de clases.
 Preparación de Planes
 Preparación de Pruebas cortas y Exámenes
 Preparación de Rubricas
 Utilización de técnicas de avaluó
 Tabulación
 Maneras efectivas de implantar las teorías sociales a las actividades diarias.
 Maneras efectivas de implantar las teorías psicológicas a las actividades diarias.
 Maneras efectivas de implantar las teorías filosóficas a las actividades diarias.
 Conocimiento de Leyes y Reglamentos del Departamento de Educación.
 Actividades adaptadas para la población excepcional.
 Actividades relacionadas con el uso efectivo de la tecnología en la sala de clases.
En términos generales, considera la preparación que has recibido en el PPM de manera
 Excelente
 Regular
 Bueno
 Pobre
Recomendaría este programa a estudiantes que estén comenzando sus estudios de forma
 Excelente
 Regular
 Bueno
 Pobre
Si desea añadir algún comentario que nos ayude a mejorar el funcionamiento del PPM se lo
agradeceremos.
Gracias por continuar siendo parte de tu Universidad.

Excerpt from The College Board licensure test report 2016
Survey on completers satisfaction
Tabla 15
Resumen de frecuencia y por ciento de las respuestas a las preguntas del cuestionario que
completaron los candidatos al momento de solicitar las PCMAS.
Puerto Rico

Preguntas

Su Institución
Por ciento
Frecuencia
(%)
11
14

Frecuencia

Por ciento (%)

A. Mayor de $250 ($3,000 o menos anuales)

181

11

B. Entre $251 y $500 (de $3,001 a $6,000 anuales)

171

11

7

9

C. Entre $501 y $750 (de $6,001 a $ $9,000 anuales)

124

8

6

8

D. Entre $751 a $1,083 (de $9,001 a $13,000 anuales)

214

13

13

16

E. Entre $1,084 y $1,666 (de $13,001 a $20,000 anuales)

334

21

13

16

F. Entre $1,667 y $2,500 (de $20,001 a $30,000 anuales)

328

20

11

14

G. Más de $2,501 (más de $30,001 anuales)

251

16

19

24

1) Indique el ingreso mensual de su familia inmediata.

Puerto Rico
2) Indique si se ha examinado anteriormente en alguna de las
siguientes Pruebas para la Certificación de Maestros. Puede
indicar más de una.
A. Conocimientos Fundamentales y Competencias de la
Comunicación

Su Institución

Frecuencia

Por ciento (%)

Frecuencia

Por ciento
(%)

307

15

16

15

B. Competencias Profesionales Nivel Elemental

273

14

10

9

C. Competencias Profesionales Nivel Secundario

143

7

7

7

D. Español

19

1

3

3

E. Inglés

86

4

7

7

F. Matemática

22

1

2

2

G. Ciencias

28

1

3

3

H. Estudios Sociales

21

1

1

1

1094

55

57

54

I. No me he examinado

Puerto Rico

Su Institución

Frecuencia

Por ciento (%)

Frecuencia

Por ciento
(%)

A. Bachillerato

1127

69

62

77

B. Bachillerato + 30 créditos

312

19

9

11

C. Maestría

129

8

6

7

3) Indique la preparación académica más alta que ha completado
o completará al concluir el presente año académico:

D. Maestría + 30 créditos

54

3

3

4

E. Doctorado o más

5

0

1

1

Puerto Rico
4) Indique el promedio académico que estima haber acumulado
al completar la preparación académica más alta que indicó
anteriormente:

Su Institución

Frecuencia

Por ciento (%)

Frecuencia

Por ciento
(%)

A. De 2.00 a 2.49

22

1

3

4

B. De 2.50 a 2.99

171

11

15

19

C. De 3.00 a 3.49

692

43

34

43

D. De 3.50 a 4.00

743

46

28

35

Puerto Rico
5) De las siguientes alternativas seleccione el tipo de escuela,
colegio o academia en Puerto Rico donde realizó todos o la
mayor parte de sus estudios de escuela superior. Si no estudió en
Puerto Rico, marque la E.

Su Institución

Frecuencia

Por ciento (%)

Frecuencia

Por ciento
(%)

A. Escuela pública, programa académico o general

923

57

57

70

B. Escuela pública, programa comercial o vocacional

240

15

6

7

C. Escuela privada con enseñanza predominantemente en español

300

18

14

17

D. Escuela privada con enseñanza predominantemente en inglés

101

6

4

5

E. Otra

67

4

1

1

Puerto Rico

Su Institución

Frecuencia

Por ciento (%)

Frecuencia

Por ciento
(%)

A. Ninguno

1369

84

75

93

B. De uno a tres años

113

7

5

6

C. De cuatro a seis años

60

4

0

0

D. De siete a nueve años

40

2

1

1

E. De diez a doce años

18

1

0

0

F. Más de doce años

25

2

0

0

6) ¿Cuántos años de estudios ha cursado usted en los Estados
Unidos de Norteamérica o en algún otro país de habla inglesa?

Puerto Rico

Su Institución
Por ciento
Frecuencia
(%)
20
24

Frecuencia

Por ciento (%)

A. Mucho

471

29

B. Bastante

344

21

19

23

C. Regular

504

31

30

37

D. Poco

276

17

13

16

E. Ninguno

36

2

0

0

7) ¿Cuánto dominio tiene usted del idioma inglés?

Puerto Rico
8) ¿Cuántos años, si alguno, han transcurrido entre su último año
de estudio y el momento de tomar este examen?

Su Institución
Por ciento
Frecuencia
(%)
53
65

Frecuencia

Por ciento (%)

A. Ninguno

908

56

B. Menos de un año

245

15

6

7

C. De uno a dos años

196

12

10

12

D. De tres a cinco años

154

9

6

7

E. Más de cinco años

123

8

7

9

Puerto Rico

Su Institución
Por ciento
Frecuencia
(%)
51
62

Frecuencia

Por ciento (%)

A. Ninguno

896

55

B. Menos de un año

197

12

9

11

C. De uno a dos años

183

11

8

10

D. De tres a cinco años

138

8

5

6

E. Más de cinco años

216

13

9

11

9) Indique los años de experiencia que posee como maestro(a)

Puerto Rico
10) Durante sus estudios universitarios, ¿cuántas horas semanales
trabajaba mientras estudiaba?

Su Institución
Por ciento
Frecuencia
(%)
22
27

Frecuencia

Por ciento (%)

A. Ninguna

397

24

B. De l a 6 horas

207

13

5

6

C. De 7 a 12 horas

263

16

20

24

D. De 13 a 20 horas

281

17

18

22

E. De 21 a 30 horas

223

14

8

10

F. Más de 30 horas

258

16

9

11

Puerto Rico

Su Institución

Frecuencia

Por ciento (%)

Frecuencia

A. Ninguno

21

1

1

Por ciento
(%)
1

B. De 1 a 15

31

2

0

0

C. De 16 a 30

146

9

6

8

D. De 31 a 45

207

13

15

19

E. De 46 a 60

189

12

9

11

F. Más de 60

1010

63

49

61

11) Señale los créditos universitarios que ha completado usted en
la facultad o departamento de pedagogía

Puerto Rico
12) Señale los créditos universitarios que ha completado usted en
una facultad o departamento DISTINTO al de pedagogía
(Ciencia, Estudios Generales, Humanidades, etc.).

Su Institución

Frecuencia

Por ciento (%)

Frecuencia

Por ciento
(%)

A. Ninguno

315

20

10

13

B. De 1 a 15

214

13

15

19

C. De 16 a 30

236

15

15

19

D. De 31 a 45

194

12

16

20

E. De 46 a 60

189

12

3

4

F. Más de 60 créditos

460

29

21

26

Puerto Rico

Su Institución

Frecuencia

Por ciento (%)

Frecuencia

A. Menos de 4 años

422

27

8

Por ciento
(%)
10

B. 4 años

236

15

11

14

C. 5 años

625

40

36

47

D. 6 años o más

285

18

22

29

13) Indique el tiempo que tomará completar el Bachillerato en
Educación

Puerto Rico
14) ¿Cómo considera su preparación universitaria en aquellos
cursos que tomó fuera de la Facultad, Departamento o Programa
de Educación o Pedagogía?

Su Institución

Frecuencia

Por ciento (%)

Frecuencia

Por ciento
(%)

A. Muy adecuada

795

49

34

41

B. Bastante adecuada

459

28

23

28

C. Adecuada

328

20

23

28

D. Poco adecuada

24

1

2

2

E. Inadecuada

8

0

0

0

Puerto Rico

Su Institución

Frecuencia

Por ciento (%)

Frecuencia

Por ciento
(%)

A. Muy adecuado

1166

72

61

75

B. Bastante adecuado

361

22

15

19

C. Adecuado

95

6

5

6

D. Poco adecuado

1

0

0

0

E. Inadecuado

2

0

0

0

15) La competencia y entendimiento que usted ha desarrollado en
el nivel o materia en que se propone enseñar ha sido

Puerto Rico

Su Institución

16) ¿Cómo considera la preparación que recibió en sus cursos en
la Facultad, Departamento o Programa de Educación o
Pedagogía?

Frecuencia

Por ciento (%)

Frecuencia

Por ciento
(%)

A. Muy adecuada

1090

67

58

71

B. Bastante adecuada

400

25

17

21

C. Adecuada

134

8

6

7

D. Poco adecuada

4

0

1

1

E. Inadecuada

2

0

0

0

Puerto Rico

Su Institución
Por ciento
Frecuencia
(%)
61
75

Frecuencia

Por ciento (%)

A. Muy adecuada

1197

76

B. Bastante adecuada

292

19

15

19

C. Adecuada

72

5

4

5

D. Poco adecuada

10

1

1

1

E. Inadecuada

4

0

0

0

17) ¿Cómo evalúa usted su experiencia de práctica docente?

Puerto Rico
18) Los servicios de orientación y consejería que recibió durante
sus estudios universitarios fueron

Su Institución
Por ciento
Frecuencia
(%)
33
40

Frecuencia

Por ciento (%)

A. Muy adecuados

722

44

B. Bastante adecuados

469

29

18

22

C. Adecuados

339

21

20

24

D. Poco adecuados

100

6

11

13

Puerto Rico
19) En términos generales ¿cuán satisfecho(a) se siente usted con
la preparación que recibió como maestro(a)?

Su Institución
Por ciento
Frecuencia
(%)
46
56

Frecuencia

Por ciento (%)

A. Muy satisfecho(a)

1045

64

B. Bastante satisfecho(a)

443

27

25

30

C. Satisfecho(a)

130

8

9

11

D. Poco satisfecho(a)

13

1

2

2

E. Insatisfecho(a)

0

0

0

0

Puerto Rico
20) ¿Tiene usted planes de continuar estudios más avanzados
dentro del campo de la educación?
A. Sí

Frecuencia

Por ciento (%)

1112

68

Su Institución
Por ciento
Frecuencia
(%)
57
70

B. No

108

7

7

9

C. No he decidido aún

410

25

18

22

Puerto Rico
21) ¿Tiene usted planes de continuar estudios universitarios en
un campo distinto al de educación?

Su Institución
Por ciento
Frecuencia
(%)
20
24

Frecuencia

Por ciento (%)

B. No

609

37

C. No he decidido aún

544

33

28

34

A. Si

473

29

34

41

Puerto Rico
22) Luego del bachillerato, ¿cuál es el grado académico más alto
que se propone completar?

Su Institución
Por ciento
Frecuencia
(%)
0
0

Frecuencia

Por ciento (%)

A. Ninguno

53

3

B. Maestría

874

54

26

32

C. Doctorado

657

40

54

66

D. Otro

39

2

2

2

Puerto Rico
23) De estar interesado(a) y de ser posible, ¿continuaría estudios
más avanzados en la misma institución en que completó o está
próximo(a) a completar el bachillerato?

Su Institución

Frecuencia

Por ciento (%)

Frecuencia

Por ciento
(%)

A. Sí

948

58

44

54

B. No

286

18

23

28

C. No he decidido aún

392

24

15

18

Puerto Rico
24) Al momento de solicitar la Prueba trabaja como maestro(a)
en una escuela: De no estar trabajando como maestro, favor de
dejarlo en blanco.

Su Institución

Frecuencia

Por ciento (%)

Frecuencia

Por ciento
(%)

A. Pública

282

36

9

35

B. Privada

254

33

10

38

C. No trabajo

239

31

7

27

Pruebas para la
Certificación de
Maestros (PCMAS)
Informe de resultados
Universidad de Puerto
Rico, Cayey

Satisfaction of completer’s data
In the last administration of the completer’s questionnaire, which needs to be systematize,
an email questionnaire was sent to more than 400 completers who graduated from 2010
to 2016. Although multiple emails were sent the response rate was extremely low (N=10)
and no information regarding their level or area of specialization was requested. The
completers’ questionnaire assesses four main areas using a four point Likert scale: the
quality of their preparation (14 items); program faculty performance (12 items); academic
resources available (5 items) and areas for program improvements. The completers that
responded to the questionnaire rated their overall academic and professional preparation
as excellent and indicated that they fully recommend the program to future candidates.
The overall quality of their preparation was rated 3.68; quality of faculty obtained 3.78;
and academic resources available 3.62( see 4.4 Completers survey data analysis).

It can be said that completers are highly satisfied with the relevance of their preparation
to the responsibilities they confront on the job and that their preparation was effective.
Also that they are highly satisfied with the quality of the faculty members and the
resources available. Completers reported average above 3.5 in eleven of the fourteen
prompts being the highest average (𝑥𝑥 = 3.90) the following prompts: leadership skills to
foster positive relationships to collaborate with the school community, family and peer
learners; and instructional skills to perform effectively as a teacher in the classroom.
Completers reported their perceived level of preparedness lower in the following prompts:
development of skills and competencies in research and skills of inquiry (𝑥𝑥 = 3.10);
leadership development, creativity and participation through the Association of Future
Teachers (𝑥𝑥 = 3.30); and development of skills and competencies in educational
technology (𝑥𝑥 = 3.50). Faculty quality was rated very highly being the highest average
the relationship between what they are teaching and evaluation methods and sharing
grades with students. Academic resources were also evaluated very highly. The lowest
average (𝑥𝑥 = 3.50) was for audiovisual resources and library virtual/in-line services.
Completers identified as areas in which the program has to improve: Knowledge of PRDE
Laws and Regulations and developing rubrics to assess student learning. Completers
evaluated the preparation received regarding the development of skills and competencies
in research and skills of inquiry very low (Attachment 6 in CAEP 4.4). In response to these
needs, the program offers workshops and encourages candidates to participate in
research initiatives taking place in the university.
In general, although no strong conclusions can be made because of the low participation
of completers, the program believes that our completers are effective teachers who
positively impact their students learning, are satisfied with the academic preparation and
perceive that they made a positive impact on student learning. Because of the low
response rate of completers the program has selected this area as the focus of the
Selected Improvement Plan (SIP).

The Teacher Report Card in the licensure test survey measures through a 3 point
Likert Scale (totally agree, no agree or disagree, and disagree) the extent to which
completers perceived the program prepared them with the professional knowledge, skills
and dispositions proposed in the program graduate profile. The response rate for the last
three years has been very low however, completers reported high percentages of
satisfaction (90%) for the following prompts: development of content knowledge
proficiency that allows them to create effective learning experiences for their students;
relevance of their preparation program to the responsibilities they will confront in the job;
knowledge about assessment and evaluation of students performance, development and
implementation of learning opportunities for all students; commitment with his
professional development. It was found that around 70% of them indicated the need to
improve in classroom management strategies(this has been assessed in the report card
survey), strategies to develop critical thinking and problem solving to their students and
in how to integrate parents and the community in the teaching-learning process). It is
important to mention that their recommendations have been implemented. For example,
the methodology faculty are including into classwork lessons and activities related to the
identified areas for improvement. Data regarding graduates promotion is rare and usually
not easily available due to the data base of the PRDE was not up to date.

